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Forewords

It gives me immense pleasure in presenting the materials of (Child Studies) for
Six Month Special Training Programme in Elementary Education for the primary
school teachers in West Bengal, having B. Ed. / B. Ed. (Specia Education)/ D. Ed.
(Special Education). The materials being presented have been developed on the basis of
the guidelines and syllabus of the NCTE.

Care has been taken to make the presentation flawless and in perfect conformity with the
guidelines of the NCTE.

L esson-unitsand activities given here are not exhaustive. Trainee-teachersareat liberty to
plan & develop their own knowledge and skills through self learning under the guidance
of the counsellors and use of their previously acquired knowledge and skill of teaching.

Thishumble effort will be prized, if the materias, devel oped herein this Course-book, are
used by theteachersin thereal classroom situationsfor the devel opment of the four skills
— Listening, Speaking, Reading and Writing of the primary school children .

June-12, 2015 Prof. Dr. Manik Bhattacharyya
President, WBBPE,
Kolkata-700091
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1.1 Introduction

Theexistence of advanced human society of modern ageisbeyond imagination without the education.
Everybody knowsthat our Social, Cultural, Cognitive development is dependent upon education. It means,
thereisno aternative of education and without education human lifecannot achievefulfilment. So educationis
indispensableto humanlife. Salf-devel opment ispossi blethrough education. Culturd heritage of thesociety is
based upon education. M oreover, education facilatatesthe civilization of the human being of the society.

Theprimeobjective of education isto establish education system for thetotal development of thelearn-
ers. Equal importance should be given on health & hygiene, creative & activity -based learning & art asan
essential function of total development of thechild and he/shewill be ableto understand the surroundingsand
capableof expressing through thelanguage.

1.2 Objectives
e Throughthestudy of thisunit youwill be ableto devel op concept & discussthe characteristicsof
childhood.

e Redizetheobjectivesof educationin childhood.
e Discussabout thedifferent stagesof human devel opment.

e Understand thecharacteristicsof childrenwho aremargina, suffer from gender disparity, first gen-
eration learners, deprived onthe basisof caste & class, street children & children with disability.

e Understandtheemoational, social, language & cognitive devel opment of childhood.

1.3 Concept of childhood

Primary education startsat childhood. Thisstageisvery important from the educational aspect. Every-
thingisunorganised & inconsistent at early childhood or infancy. But in childhood, achild becomesgradually
organised & consistent. Hence, if theknowledge, interest & menta devel opment doesnot properly takeplace
at primary level, then the education of thelater stages cannot be properly organised. So, it isessential to
understand the physical, menta, socid & emotional development of child at thisstage. Theperiod of childhood
rangefrom 6 to 11 yearsand thisperiod isdivided into two stages on the basis of the characteristics:

1) Early childhood-rangesfrom6to9years.
2) Latechildhood - rangesfrom9to 11 years.

The childhood isconsidered asthe stage of formal education. Now thedifferent characteristicsof childrenat
childhood are discussed below :

1.3.1. Characteristicsof childhood
a) Physcd characteristics: Asthechild reacheschildhood frominfancy, both height & weight increase.

® Therateof physica development of girlsismorethan theboys.

e  Sexuality remainsdormant at thisperiod and its manifestation isnot observable. Freud called this
timeasthelatency condition of sexuality.



e Abnormal behaviour may beobserved.
e Different typesof bad habitsare devel oped.

b) Menta characterigtics: Incrementa development of intelligenceandit reachesitsfull extent at 15/16 years.
e Acquistionof largevocabulary withlanguage devel opment
®  Sharp memorisation capecity.
e Thinking and actionsof thelearnersbecomeflexible& changeable.
e Primary development of conceptswhich helpinlogica operationa thinking.
e  Senseof competition through self actualization expression of creativity |eadsto ego satisfaction.
Emotional development :

Capable of controlling emotional expression, that isthey are capal e of hiding them emotion to other
successfully.

Suffer from emotional insecurity. They areafraid of real life experiencesthan childlikefear.
Social development :
Socia maturity, friendliness, group activity become prominent at thisstage.
Socia relationship devel opsin place of salf - centredness.
Socid quality like co-operation, sympathy develop.
Development of moral values:
Morality becomeslogica.
The senseof mordity iscentred around the social rules.
Mordlity developsthrough socia experiences.
1.3.2. Concept of childhood :
Infancy evolvesinto childhood.
It rangesfrom six to eleven yearsof age.
According to characteristics, childhood isdivided into two stages—
Early childhood
Latechildhood
Early childhood & Developmental characteristics
Rate of physical development islesser thaninfancy.
Rapid mentd growth.
Fedling of emotiona insecurity.
Participationinsocia lifein placeof sdlf centredness.
Development of moral values.



Latechildhood & developmental characteristics:

Therateof physical devel opment becomesdower.

Boysand girlsdo not differ sgnificantly in height.

Maturity of brain & muscles.

Span of interest increasesfor both boys & girls.

Interest for real lifeexperiences.

Girlsbecome more attentivethan boys.

Power of reasoning doesnot devel op compl etely.

Increment of language development of both boys& girls.

Excessiveemotional expression of both boys& girls.

Fromthesocia developmental aspect, they liketo play inagroup.

Boysmakefriendshipwith boys& girlswithgirls.

Social tendency like co-operation, competition, sympathy become prominent.
1.3.3 Objectivesof education

From the discussion of the above mentioned characteristics, we can realize someimportant objectives of
primary educetion. Infact thereisparity of opinion of different communities, commisson & educationistsregarding

theobjectivesof primary level. According to I ndian Education commission (1964-66), the objectivesof primary
education areasfollows:
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To devel op good heath habitsamong children.

Devel opment of cognition, curiosity, creativity and aesthetic sense.
Assistancefor emotiona development.

Development of social awareness & attitude.

Devel opment of prejudicefree democratic mind.

Development of socia, moral & spiritua values.

Preparation of child for responsible citizenship, engendering lovefor the country and loyalty to the
socid norms.

S0, according to Indian Education Commission (1964-66) the objectives of the Primary Educationisnot
only to helpthechild for knowledge acquisition but tofacilitate higher total devel opmental process. Hence, the
objectivesof primary education may bedividedinto some universal objectiveswhich are presented below :

Objectivesof Primary Education

1
2.

Physical devel opment — Devel opment of body organs, muscles& glands.

Proper mental development — Development of intelligence & specid attitudes. Apart fromthis
development of different mental processes, like comparing, associated thinking, reasoning etc. aso
develop.

Socialization— Preparing the child for the society sothat hewill beableto taketheresponsibilities
of good citizen and lead asocid lifeand to participatein group activities.

Emotional integrity — Personality of achild dependsupon emotional integrity. Sothe mgor objec-
tiveof educationistheintegration of emation.
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5. Development of good habits— Devel opment of good health habits and creating awareness of
persona & community health.

6. Knowledge& skill development — development of cognition, specially language, writing, reading
& arithmaticwhichwill help theacquisition of knowledgeat | ater stages.

7. Scientific outlook — Application of science& technology for the advancement of lifestyleinad-
vanced countries, and provision of training for adaptation with the changing society.

8. Socia & mora values— Development of awarenessfor society accepted values& moral values
and controlling thebehaviour of the child accordingly.

1.3.4. Developmental Milestonesof Childhood

Each childisuniqueand he/sheisdiversefrom other children. From the beginning, Structurd variationand
naturd variation are observed among them. Therearedifferent causesof variation. They aredifferentin phys-
ca structureor height, at the sametimethereare changesin menta characteristicsalso. Human lifeiscreated
through the union of sperm & ovuminthewomb of the mother. This pre-birth phaseisknown aspre-natal
period. Thezygote beginsto mature and achild isborn after 9/10 months. At thetimeof birth, al thephysical
& mentd charecterigticsremainimmeatured and through theinteraction with theexternd world andinner forcesthe
child gainstota maturity. The The psychol ogistsdivided thedevel opmenta processinto different stages. Jones
hasdivided four stages of development —

1) Infancy . Frombirthto 6 years.
2) Ealychildhood : 6to8years

3) Laechildhood : 8tollyears

4) Adolescence : 11to18years.

According to the developmental characteristics, different psychol ogists described these stages differently.
According to Rousseau, the stagesare—

1) Infancy . 1toS5years

2) Childhood . btol2years
3) Pre-adolescence: 12tol15years
4) Adolescence : 15to20years

Moreelaboratively, these stage may be described as—
1) Infancy : Frombirthto 6 years
2) Ealychildhood : Next6to8yearsof age.
3) Latechildhood : From8tollyearsof age.
4) Adolescence :  Generally 11to 18 yearsof age.
5) Adulthood Above 18years.

Education commission (1964 - 66) divided the stages of education from pre-primary to post-graduate and
discussed the educational objectivesof these stages.



Accordingto Kathari Commission (1964-66), the educational stagesare:

1) Preprimary stage . 3to5of age
2) Primary sage . 6to1lyears(lower primary) and 11 to 14 years (Upper primary)
3) Secondary stage . 14to16yearsof age.

4) Higher Secondary stage : 16to 18yearsof age.
5) Higher Education . 18to 21 yearsof ageisconsidered asthe stage of higher education.

So the knowledge of these developmental stageswith their different developmental characteristicsis
essential to determinetheaims, objectives, curriculum and teaching method of education of different stages.
Thenthe processof educationwill bescientific & psychological.

I mportance of thedevelopmental stage

Toimpart proper education, one needsto understand the needs of the child according to his’her devel opmental
stage.

Devel opment isacontinuous processand it impliesimprovement of thelater stagein comparison to former
stage. Experiencesof theformer stageinfluencethe behaviour of thelater stage. The objective of educationis
to assist thetotal development of thechild. It includes—

1) Organic & motor development
2) Cognitivedevel opment

3) Languagedevel opment

4) Emotiona development

5) Socid development

1.3.5. Childhood in the context of mar ginalized child, gender, first gener ation lear ner, caste, class,
street children & disabled children.

Ivan Ellich expresses his opinion on alternative education. He stated that, for the universalization of edu-
cation, itisnecessary to removethe burden of the professional teachers. Asit isexpensiveto organize educa
tional programme on time basi swithin therestricted educational system. Dueto financial problem, common
peopledrop out from themsal vesfrom therestricted educational programmes. But in dternative school system
of non-formal education, itispossibletoinvolvethe peopleof different classesand different professions. For
example— it ispossibleto enhance the capacity of common citizen by engaging the skilled & experienced
personsof different occupationsin non-formal education. Theresponsbility of teaching may beassignedtothe
educated women. Retired persons specially teachers may be engaged in the service of teaching.

In 1989, the department of Human Resources Devel opment of central govt. established aopen school.
For itsexcellence, it washonoured by the nations. Thissystem, catersto theindividual needsof thelearners.
Specidly, learnerscanlearn from homeor working placesin thissystem.
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Thissystem provideseducationto al. For example—

1)
2)
3)
4)
5)
6)
7)
8)
9)

Drop out,

Girls& Women

Youth of thevillage

Working men & women.
Peopleof different caste & creed.
Disabled & Socialy deprived.
Blind& children.

Street children & child labour.
Neo-literate.

Theeducational programmesé& curriculumfollowed in nationa open schoal :

1)
2)
3
4)

5)

Basic education— Equivaent to class V111 standard and entry level to Secondary Stage.
Secondary education— Equivalent to class X standard.
Higher Secondary — After completion of class X or equivalent exam.

Commercia education— May betaken ascompul sory or optiona subject at Secondary or Higher
Secondary level.

Life enrichment programme — This programme started for the teachers, head masters, people
associ ated with education, peopleemployedin different occupations. Thereare oppertunity tolearn
about Indian culture & heritage, education for public health, value education, education for child
labour etc.

Characteristicsof childhood of street children (Guardianless) & racially backward children
Problemsof social adaptation.

Inferiority fedingsfrom different agpects.

Fedling of socia insecurity.

Lack of reasoning power.

Delayed physical devel opment dueto poverty & nutrition deficiency.
Lack of childlikecuriosity & interest.

Absenceof ability tojudge.

Problemsin thedevel opment of moral values.

Emotiona devel opmentisnot harmonious.

Delayed|anguage devel opment.

Socia backwardnessof girlsin comparison to boysduetoracial prejudices.

Unwillingnessfor cognitive performance.

L ack of age-appropriate educational competence dueto under priviledged condition.
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Short attention span.

Interestin anti-social activity than congtructive socia activity.
Lack of self - confidence dueto backwardness.
Characterigticsof Disabled Children

Problem of physica development for disability.

Problem of mental development for organic defects.

Problem of socia adaptation.

Delayed cognitive devel opment for mental deficiency.
Emotiond imbaance.

Socid isolation.

Problem of motor activity.

Deficiency in age- appropriateintellectual development.
Problems of concept formation for sensory defects.

Fedling of londliness& isolationin placeof group bel ongingness.
L ack of saf -confidencefor disability.

Insecurity & dependence.

Attention deficit.

Educationa backwardnessin comparison to same age group.
Immatured behaviour.

Problem of linguistic expression.

Hyperactivity.

Problem behaviour.

Exercise

1.  Writeany two characteristicsof early childhood.

2. What arethetwo socid tendenciesof late childhood.

3.  What arethe adaptation problems (any two) of the backward & street children?
4. What arethe causesof social isolation of disabled children?

Check your answer
1. @ Paticipationinsocid lifeovercoming salf-centredness.
b) Rapidmental development.
2. a8 Likestoplayinagroup.
b) Co-operation, sympathy — development of Socia tendencies.
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3. 8 Fedingofinferiority fromdifferent aspects.
b) Lackof saf-confidence.

4. @ Inability tointeract dueto physica defects.
b) Lack of acceptancefromthenomal children.

1.4. Emotional Development

Human behaviour iscontrolled by emotion. After birth, emotional behaviour changeswith age. Right from
thetime of birth, achild is capable of emotional reaction. According to Watson, there are three types of
emotiona reactions— Fear, Anger & Love. X. Bridge cameto the conclusion after conducting the experimen-
tation onemotiona behaviour, that new born baby respondswithout thedifferentiating thestimulus. Asaresult,
thereisno differentiation of fedings. He stated that, the emotiona changestake placefrom theage of 3 months.

Emotional development :

By nature, emotionisaffectiveand educationiscognitive. At the devel opmenta stages, emotiona fedings
occupiesanimportance place. Emotion creates motivation for action. Though emotion actsasamotivator, too
much emotional excitement reducesthe standard of work performance and person isincapableto perform
what heisableto perform. There are remarkabl e changes of emotional expressionswith the age. Withthe
mental maturity, theintensity of emotiona expression & behaviour becomescontrolled. A child of four or five
years, expresses hisemotion with thevigorous movementsof thebody part but becomeslessviolent a theage
of 7/8 yearsof age. Asheattainsmaturity, he controllshisemotiona expression and iscapableof hiding his
emotion successfully to other. For example- repression of emotion resultsin mental imbalance. Therepressed
emotionsintheunconsciousleve createsproblem behaviour withthe hel p of positive methodsof controlling
and training the emotions, the emotiona tens on present inthemindsof the children should beremoved and the
creation of undesired complexesavoided. Thechildren at thisstage suffer from emotional insecurity. They are
afraid of someimaginary situation. Ashegrowsolder, hisemotional responsesareguided by red life experi-
ences. At the period childhood, they becomejeal ousof sibling for thefear of deprivation of lovefrom parents
and thischangesin their emotional reaction towards parents.

1.4.1. Characteristicsof emotional development at childhood
Thesearedifferencesin emotiona express on between the periods of early childhood & late childhood.
Emotional characteristicsat early childhood —
Emotional control isseen asthe child beginsto interact with the age mates.
Emotional insecurity isobserved.
Fear fromimaginary or red stuation.
Sex feding remainsdormant.
Their emotiona expressioniscontrolled & directed by the approval or disapproval of theseniors.

Theintensity of expression of anger, fear, sorrow, jeal ousy, delight and affectionis dependent upon thechild
rearing practices& training.



Emotional characteristicsof late adolescence

Excessveemotiona expression.
Fedling of freedom from anxiety.
Fedling of fear from direct experiencesin placeof childlikeimaginary fear.
Negative emotional reaction towards parentson account of shlingrivalry.

Physical change of adolescence may appear at |ate adol escence, and the created tension for these changesis
expressed in arefinded way.

1.5. Social development at childhood

Childhood isthe stage of primary education. Child’ssocialization startsthrough theinteraction & friendship
with peerscoming from thedifferent environmental settings. Thesearetwo aspectsof social development —
1) Socidization 2) Socia maturity.

Socidization meansconformity tothe socid rules, norms, socia codes& ethics. Family, school, club play
animportant rolefor socialization. Moreover, medialikeradio, T.V. hepinsocidization.

Socid maturity meansacquisition of socialy matured behaviour.
Early childhood

Participationinsocia lifeovercoming salf centredness.

Payinginwith peer group & other constructiveactivities.

Conformity totherules& vauesmaintained by their group.

Follow theingtruction of the group leader.

Easily accept thecriticism of other members.

Moral valuesdevel op throgh socid interaction.

Try to devel op behaviour acceptableto the social group.

Socid qualitieslike co-operation, empathy, imitation, social acceptibility develop at thisstage.
L atechildhood

Increasing conformity tothegroup.

Longlasting friendship.

Acquisition of adult-likesocia behaviour.

Respect for theright of others, sharing tendency develops.

Role of school & peer in social development

Participationincurricular & co-curricular activitiesfacilitates social devel opment.

Devel op awarenessabout socia rules, normsthrough teachers & codesthrough curriculum.

Socid quditieslikepunctudities, co-operation, hedthy competition devel op through participationin co-curricular
activities.

Sympathy isanimportant socia quality which devel opsthrough the direct experiencewith theteacher.
Proper distribution of responsbility withinthe group, hel psto develop fegling of co-operation.

Development of healthy competition through group activity.
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Theschool isaminiaturesociety. Socia environment should be created in the school for the devel opment of
socid characterigtics.

Need for socia belongingness must be satisfied through group activities.

A child becomesaware of higher social needsthrough theinteraction with the peersand devel opstheideaof
his’her behaviour acceptibility to peers.

1.6. Relationship with parents

I nteraction among family membersat home & balanced control by parentsheadsto proper devel opment
of persondlity.
Unhesalthy persondlity of parentsaffectsthebehaviour of thechild.
L ack of peace & instability in homeenvironment createsanxiety & stressin child’smind.
Itleadsto developinferiority & insecurity.
Parentswhoareimmrord, failsto develop moraity among their children.
Harsh criticism of parentsdevel ops negativism among children.
Excessive pressure or absence of disciplineleadsto theimproper development of personality.
1.6.1. Symptoms of agressiveness & bullying
Temper tantrum & high pitched conversation with parents.
Breaking & destroying the household property.
Torturing peers& siblings.
Tearing of books.
Uncontrollable outburst of anger.
Disregardingtherules.
Teasing & hitting others.
Agressve& revengeful behaviour.
Remedial measures
Establishing friendly relationship with the problem child.
Understanding the child with sympathy by parents& teachers.
Encouragement for playing & creetiveactivitiesin place of negativecriticism.
Removd of inferiority feding through the participationin cultura activities.
Development of positivequalities.
Patience & empathy of the parents & teachers.
1.6.2. Hyperactivity
Inability to remain seated in aparticular place.
Manifested intwo typesof activities—

1) Oftenfidgetswithhands& feet, restlessposture.
2) Restlessmovement meansinability to stay inaparticular place.
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Attention deficiency isa so observed with hyperactivity whichistermed as* Attention Deficit Hyperactive
Disorder’.

1.6.3. Attention Deficiency

e Hasdifficulty toplay attention at different thingsat the sametimedueto short  attention span.
e Didractionof attentioneasily.
e  Rapidshift of attention from oneobject to other, asaresult fed sdifficulty in under slanding meaning.

Remedial measures

e  Encouragement to pay attentionto theactivity whichiscomparatively attractive.

e Rewarding student for sustai ning attention by reducing hyperactivity — an effort towards behaviour
modification.

e Providing reward for solving comparatively easier task and followed by the presentation of more
difficult puzzle. Duration of attention may beincreased by praise& reward.

e Adapting practica outlook onthe part of the teacher. Thetask should be broken downinto small
number of stepsand provision of gap between different activities.

Encouragement to follow the schedule.
Provision of physical activities, like— swimming, playing football, badminton help release excess
energy.

e Medica therapy for excessively problem children.

Exercise

Lo

What aretheemotional characteristicsof early childhood ?

Writetwo emotional characteristicsof late childhood asdistinguished from early childhood
What ismeant by socidization?

What issocid maturity?

What arethetwo socia characteristicsof late childhood ?

How can the school helpto the social development of thechild ?

How doestherelationship of the child with parentsinfluence hissocial development.
What arethetwo symptoms of aggressiveness?

What can beits, remedia measures (any two)?

What arethe symptomsof attention deficiency (any two)?

11. Whatismeantby ADHD?

© o N A~ WD

=
o

Check your answer

1. a Differenttypesof imaginary & redl fear.
b) Lackof emotional security.
c) Intersity of emotion dependson childrearing & training.
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10.

11.

a)
b)

Freeof anxiety.
Fear of from direct experiences.

Thesocializationistheacquisition of social rules, norms, codes, customs, culture, values.

Acquistion of age-appropriate socially matured behaviour.

a)
b)

a)
b)
c)
a)
b)
c)
a)
b)

a)
b)

a)
b)

Alternation Difficult Hyperactive Disorder meansthe manifestation of aternation deficiency ahyper activity

Comformity tothegroup

Adoptation of adult-like behaviour.

Group activity through group membership.

Participating in co-curricular activities.

Development of socia quditiesthrough thedirect experiencewith theteachers.
Parentswho areimmoral, unableto devel op morality among children.
Unhedthy persondlity of parentsaffectsbehaviour of thechild.
Digtrubancein thefamily environment createsanxiety among children.
Breaking up object.

Torturing other.

To understand the problem of the child by making friendship with him.
Encouragement to devel op positive aspects.

Short aternative span.
Attentionisdistracted eadlly.

atthesametime.
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1.7 L anguage Development

Themagor difference between human beings& animalsisthat human beingscan communicate with other
throughlanguage. Language devel opment startswith thechild’s physical devel opment. A child can usefour or
fivewords, like daddy-mummy at the age of oneyear. Then at the age of 1¥2yrs, language developsvery
rapidly and at theend of 2 yrs, achildiscapableof acquiring 200 to 300 wordsand hisvocabulary isenriched
with 900 words within 3 yrs. Oneof the psychologist, R. Seashore conducted an experiment and drawn
conclusion on thedevelopment of child’svocabulary. Theaveragerate of new wordsthat thechildrenacquire
at different agesareenlisted below —

AttheAgeof 1%2yearsachild canacquire10-12 words

AttheAgeof 2¥2yearsachild canacquire 300 words

AttheAgeof 4yearsachild canacquire 5600 words

AttheAgeof 5yearsachild canacquire 9600 words

AttheAgeof 6yearsachildcanacquire 14700 words

AttheAgeof 7yearsachild canacquire 21200 words

AttheAgeof 8yearsachild canacquire 26300 words

AttheAgeof 10yearsachild canacquire 34300 words

Fromtheabovelist, it isunderstood that language devel opment israpid within 3to 8 years. Therefore

language development playsan important rolein human life. Language not only helpsto communicate, but
facilitatethe devel opment of thinking & concept.

Intheclassroomthelearners language skillsare—

1) Abilitytoligen.

2) Ability to spesk.

3) Ability toread.

4) Abilitytowrite.

5) Ability touselanguage.

6) Ability toexpressonesdf.
Theimplicationsof language development

Thelanguage development isvery important in human life. The development of language differentiates
human beingsfrom other animals. After birth, achild expresses hisneedsthrough smiling, crying & postures.
Withtheincrease of age hetakesthe help of language. Languageisthe medium of adaptation & adjustment.
Languagenat only helpsfor sdf expresson but it supportssocid, emationd, cognitive& conceptua deve opment.
Through thevariousexperimentsit isobserved that the language devel opment rapidly takesplacewithin 3to
8yrs. Girlsareadvancein language devel opment in comparison to boys, prior to the development of reading

ability, speaking ability develops.

14



Developmental stagesof language ability

New born baby communicateswith cries.

Cooing isobservablewithin 6-8 weeks.

Babbling startsat 4 months.

L ater stages, achild respondesthrough vocables.

A child can speak meaningful wordsat oneyear.

At theend of 1 year or at the beginning of 2 yearsachild can use passive language which he
understands but can not use meaningfully.

Attheageof 2 years, hisstock of vocabulary isenriched and iscapable of using smplesentencesor
incompl ete sentenceslikethetelegraph.

L anguage development at ear ly childhood

In researches onlanguage development it is observed that achild becomes aware about therules of
language usage at pre-school stage.
Thenthe stock of wordsincreasesin school life.

Inaresearch Anglin observed that, achild inthefirst grade knows 10,000 words and learns 40,000
wordsat thefifth grade.

A child should beinspired for language devel opment.
Parents, teachers & peersshould speak with the child asfrequently aspossible.

Theuseof language by the parentsinfluencetheincrement of vocabulary and variety of wordsusage
by thechild.

L anguage development at thelate childhood

Threetypesof changesin theuse of thelanguage may appear at thistime:

Silent speaking instead of speaking loudly inany activity. At theageof 7 yrs, achild useslanguageto
helpthemrecall things.

Languagedevelopment at thisstage becomeslessliteral. They uselanguagefiguratively.
Learnersat thisstage uselanguage spontaneoudy and can use effectivel anguagefor communication.
Thusthelanguage devel opment hel psto adapt in the classroom situation.

Thestagesof languagedeve opment at infancy & childhood — (the devel opment of reading & writing ability)

Age Language
After birth Crying
2 - 4months Cooing
4 - 6 months Babhbling
12 months Singleword stage
18 months Doublewordsstage
2years Multiplewords
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Age Language

2-3years Short sentences
6years Can communicatewith several thousand vocabulary
7years Canread multiple sentences & writing of reverseletters decreases
8years Canread & writespontaneoudly.
9years Can describedaboratively & write properly. Write sentences
to explainthe meaning of words.
10years Capableof essay writing. Development of grammatical skills&

likesto read the stories based on science.

The process of language development :
Pre-reading

No gk~ owbdpR

Conversation through pictures & acquaintancewith known & unknown.
Listning, speaking & understanding of story, rhymes, songsetc.

| dentification of phonol ogy whilespeaking.

Repetition of learned eventsor stories.

Increment of stock of words.

Liking & intimation with books.

Toturn over the pages of books.

Concept about picture & word orders.

Pre-writing
1

© © N g~ WD

Drawinglines.

Drawinglinesinthesand with fingers.

Coordination of visonwith | etter or logo.

Linking dotslikeapattern.

Ability todraw mentally.

Differentiation of different objectsby thethreefingers.
Lifting and shifting objectsby using twizer.

Ability to draw by wet mud.

Todraw picture& patterninthefloor by the chak.

10. Toplaylagatele.
Reading & Writing
1

2.
3. Todifferentiatewhat, who, where, when & why.

Torecognizeletters& ability of writing by linking thedot.
Simpleknowledge of language, analysis& application.
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Inthiscontext itisimportant to mention that childrenlearnsto writetheir study materialsbut thewritingis
themost important functionfor learning.

Thechildrenvary to acquiretheskill of using languagein different purposes& indifferent Stuations. Later
thisindividualised languagefrom transfrmed into adult language. 1t means, when the adults cannot understand
thelanguage of the children they encouragethemto usetheir language. Thusthechildren areinspired to usethe
adult language & isobserved to usein different areas. At thisstage, socia conversationisimportant. Thisstage
isknown as pre-language stage.

Thecharacteristicsof pre-language stage
e Thisistheearlier sagefor acquiring meaningful language.
Theinterest of thechild to learnincreasesthrough concrete objects.

e Thechildacquireslanguagevery rapidly at thisstage. Hissize of vocabulary incresses.
e Thechild usesthelanguage by imitating thelanguage of adults.
e Arousd of needtouselanguage, words, partsof sentencesat thisstage and the child learnsfromthe

adult through query.
® Thegpeech at thisstageiscompletely subjective, aswhenachild playshetakshimself.

Age-appropriatelear ning accor ding to developmental stage

Congdering thecommon characteristicsand individud differencesof thechildren at thisstage, thelanguage
devel opment areasasincluded in pre-primary syllabusof *Bihan™ may be describe asfollows—

e Listeningof spokenlanguage, speaking, expression of socia language & behaviour.

e Creationof interest for books& storiesto recognizeletters.

e Deveopment of skill to understand colloquia and booking language.

e Awarenessof printed letters.

e Drawing& initationfor designing at the pre-writing stage.
Functionsof language devel opment according to the obj ectives of education—

e Rhymes, Song, story telling, conversation.

e  Observing drawing book.
e Chart

e Puze

e Sorytdling.

Speaking ismedium of communication and languagein the medium of speech. Language devel opment of
achildtakes place with physical development. Psychologist R. Seashore cameto conclusion through the
experiments about the vocabulary development of the children, which arelisted below according totheage—

10- 12 wordsinthevocabulary of 1%2yrsold child.

300 wordsinthevocabulary of 2%2yrsold child.

5600 wordsinthevocabulary of 4yrsold child.

9600 wordsinthevocabulary of 5yrsold child.

Thereforeitisnoted from theabovelist that from the age of 3to 5yrs, language development isvery rapid.
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1.8 Cognitive development

Cognitive devel opment meansthe devel opment of mental abilities& capacitieswhich helpsanindividua to
adapt with the changing environment. Thedifferent aspectsassociated with cognitive devel opment are concept,
perception, memory, thinking, imagination, intelligenceetc. According to piaget, these aspectsareinter-rel ated.
Hedescribed four stagesof cognitive devel opment —

Sensori motor stage—0to 2 years.

Pre-operational stage—2to 7 years.

Concrete operational stage—7to 11 years.

Formal operational stage—the stageabove 11 years.

1.8.1. View of Jean Piaget

A W DN P

Jean Piaget did not conduct research on learning. Hewanted to know for thelong time, how achild after birth
wantsto learn the surrounding world, whether the process of learning changeswith theage. From thisaspect,
hisviewsmay beregarded astheviewpointsof learning.

Now the questioniswhat isthe basis of theseviewpoints?

Supposewhileyou arewalking ontheroad, you are observing man, animal, vehiclesand different things.
You are al so hearing the sound, smelling, feeling hot or cool inthe sun shade. But really are you observing
everything or ligening? Stimulus stimulatesfor awhileand vanishes, you forget al these. But if you pay attention
to something, then it can memorized for sometime. You canretainitinyour memory for longer. The process
through which asubject isselected for memorizationisthebasisof learning. According to psychologists, the
gtimuli which stimulate our sense organsexterndly arecaled information.

Inthissense, themeaning of learningisto sdect aspecificinformationfor retainingit inthememory. But
thequestionis, how thisselection & retentionispossible?

If youtell a short & simplestory to other person after reading it from abook, then the differencein
reading thestory & telling may be observed. Thelength of thetimerequired to read the story will belonger than
thetimerequiredtotell thestory. Theoriginal story remainsthe samein your memory but you have omitted
sometrivia description. Thestyle of story telling isyour ownwhich isdifferent fromthewriter. Fromthis
experiences some conclusionsmay bedrawn—

e Theinformationthat we receive doesnot remain the samewhen werestoreit in the memory. We
dteritaswelike, thisiscalled information processing.
Thebas sstructure of theretained information remains unchanged but theirrel evant part isomitted.

e |fthesmilar kind of another information hasretained earlier, then theremembering of new information
will memorizethe previousone.

e Newinformationisawaysprocessedinthelight of the prior experiences.

Piaget divided the process of information processing into 4 stages. Though the processof learningin
different stagesarerdated, they aredifferent and thelearning of later stageismoreimproved than
the previousstage.
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Thebasic conceptsof Piaget

Schema—According to Piaget, what welearn are not retained in our memory in an unorganized way. These
areseparatefilesinan officefor different subjectswith separatetitles, just likethisour learnt informationis
stored withaspecific name. Filesare classified in suchaway that it can be easily found. Thebooksinalibrary
arealso arranged in the same way. Suppose, achild observesan elephant for thefirst time. The huge body,
trunk, fat legsall thesefeatures of the elephant which are stored in hismemory istermed * Schema by Piaget.
Therefore‘ schema isthenumber of related information which can be expressesby agenera term. Later when
thechild will gather moreinformation about the el ephant all thesewill be assmilated in hisschema. Thusthe
schemaof an elephant will be extended. Thelearning isthe process of alteration of schema—according to
Piaget.

Suppose, the child staysat BankuraDistrict. He experienced that each year the el ephantsget down from
thehill and destroy the cropsor kill some people. Another boy stays at Assam. He has experienced that the
elephant carry the heavy wooden logs & serve many purposes. The Schemaof thetwo child issimilar but
different to some extent. So the schemais subjective and what you have taught in the class, two students
representit differently.

Assmilation —It meansthedteration of learnt information for fittingit into the schema. Through information
processing everyone assimilatesthe new information in hisown way. The processissimilar tothe digestive
system. Wetake food into the mouths and through the enzyme we changeit to fit into the structure of the
mouth, throatsand digestivetracts. Similarly smpler from of information areincorporated into our schema.

Accomodation —To assimilatethe new information into the schema, it isnecessary to changethe structure of
theschema. Thisisknown asaccomodation. If sperson hasno need of food, thenit therewill beno assimilation.
Likely, if astudents has no need to receive new information, then it will not be assimialted into the specific
schema, meansno hearning occurs.

Therearefour stagesof learning. According to Piaget, thefirst stageis sensori motor stage.

Sensori-motor stage— From birthtotwo years, the childrenlearn in thisway. Herethelearning takesplace
intwo ways. Thefirst oneis sensation, he seesby eyes, hears, tastes, smells& touchesand formsschema
about the surrouding world. For example, he seesthat atomato isred, round, smooth and itstasteis sour, the
assimitation of all these characteristics helpsto form schemaabout tomato. The second oneisthe motor
aspect, it meansthe schemaisformed by holding it in motor activities. The schemaof atomato isformed by
fingersand the visual picture of thetomato assembled to form the schemaof thetomato. Sothisperiodis
called sensori-motor stage.

Piaget divided thisstageinto substages. Asthe children at this stage do not cometo school, thereisno
need to discussindatails. But it ispartinent to know, how children can be hel ped for the proper devel opment
of thisstage.

e  Thechildren should be provided with soft/hard coloured toys & objectsof different shapesfor the
mani pulation of these objects.
e Provisonfor freemovement sothat they can acquire someideas about their environment.

e  Opportinity should begivenfor direct experiencerather than picture.
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Pre-oper ational stage

The second stageispre-operational stagewhich lastsfrom 2to 6/7 years. Thechildren at thisstagelearn
through sensation & motor activity along with other processes. What the children havelearned through sensa-
tion & manipulation of body, they begin form amental image of these objects. At the sametime, withthe
devel opment of languagethey begintothink intermsof verbal symbols. Thusther schemaisextended withthe
assmilation of new information. They can not judge the external world with reasoring. Some characteristics
featuresof thisstage are:

e Theyarecapableof differentiating imaginary world & real world.

e But heassumesthedolls, furnitures, treesetc all imanimate objectsasliving objectsand unableto

distigush betweenliving & nonliving objects.

e  Thereasoning ability of thisstageiscompletely subjective. For example—Dawn comesat theend

of thenight asthebirdschirp.

e  Theconcept of big, small, greater than & lessthan devel op from asingleinfomation. For example,

onewhoistdl ishig, apersonwho hasgrey hair isgrandfather.

e  Thinkingof thechildissef-centred ashethinksthat everything iscentred around him.

e Thechildisengagedin singletracked thinking. For examplecanthink A isbiger than B but cannot
think B issmaller thanA.

Application of some characteristicsin education—
e  After coming back fromtheschool, they liketo play by imitating theteacher’srole.
e  Showinterest for drawing picture.
e Languageisthemedium of thought. What they do or think, speak aoud.
e  Drawamentd imageof everything.

Asthechild of thisstage can imitate the activity which they have observed previoudly, the teacher may
giveingructionsthrough actions.

They may beencouraged to draw and to describethelr drawings, astheir level of thinking arerespresented
by their drawings.
Concreteoperational stage

Thethird stagerangesfrom 7to 11 years. The children show anincreased ability toreasonlogicaly. They

learnto classify. They devel op the concept of the characteristicson thebasisof which classification isdone.
Thechild now devel opsthe ability to conserve both intermsof quanlity and number of objects.

Their thinking isstill primarily concerned with concrete objects. Mental imageisformed from thereal
experinces. Hence beads, marbles are used to devel op the concept of addition & substrection in place of
numbers. They can distinguish between whole & part and can undrestand that assembling two or three broken
parts creste awhole object.
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Primary techersmay teachthelearnerseasily & effectively by following someprinciples—

Subjective& Concrete experiencesmust be utilized.

The structure of schemamust be cxtended from concreteto abstract.
Learnersshould be encouraged to classify.

From the geographical point of view, the concept of space should be devel oped.
Coordinating the different subjects—thelearners should betaught.

They should beencouraged for self learning.

They should be encouraged to learn by hands-on experiences.

Formal operational stage

Thefourth stage of cognitive development startsfrom 11 to 12 years of ageand development take place
through adolescence. Thechildren at thissatgelearn thereasoning. If thelearning intheformer three tagesare
perfect, then the childrentry to analyse theinformation through judgement. That iswhy,the subject matter after
classVII emphasizeson abstract thinking, reasoning and analysis. For example geometrica proof, judgement
of inner ideas and aesthetic aspect of poemsand abstract coneptstake palceinthe curriculum. But itisto be
rememberd that thelearning of the earlier three stagesare never forgotten.

1.8.2. Cognitive development

To know theexterna world with thehelp of perception, memeory, attention to anaysetheinfomation &
utilisation al thesementd capacitiesare known ascognitive devel opment.

Basic Conceptsof Piaget’stheory

Adaptation isthe combination of two mental processes—

1

Assimilation—one of thetwo processes, meanstheincorporation of modified new information.
After liquefaction thefood it isassimilated in the digestive system, likewi setransformation of new
informationisassmilatedin cognitivestructure.

Accomdeation—Thesecond process of adaption isaccomodation. New informationisassmilated &
thereischangein cognitivestructure.

Organization—Establishment of connection among the unitsof knowledgeisthe processof organi-
zation. Weare capable of complex thinking from asimpler one.

Schema-— Through the process of organization the cognitiveframework whichisformed, isknown
assechema. Itisthebasic unit of acquired information. Thesebasi ¢ cognitive unitsbecomeextended
through theassmilation of new information.

Stageof cognitivedevelopment

According to piaget, therearefour stage of cognitive development. Thefirst stageis—
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Sensori motor stage

Thisstagerangesfrom birth to 2 years. The cognitive devel opment takes place through the sensation
motor activity. Thecharactesisticsof thisstage are—

1) Ego-centricism—They areconcerned about themsel vesand not aware of thethingsof their environ-
ment & theexistanceof others.

2) Object Permanence—Infantsdon’t have asense of object permanence. They have belief that an
object or person removed from thefield of vision ceasesto exist.

Educational implicationsof thisstage

Presenting the toys of different shapes, sizes, colours— concept of colour, shape & size should be
developed.

Coginitive devel opment takes pal ce through sucking, grasping, reaching etc.
Pre-operational stage—(2to 7 years)

A child becomesactiveto know an object by comparing, to observesimilarities& dissmilarities. They
are capable of understanding the external world. The characteristicsof thisstageare—

1) Redism—Theinfantsabout 7 yearsof age, can devel op conceptsabout inner world & outer world
and develp theability to distingiush and accept therea world.

2) Animism—They are unableto distinguish between living & non-living objects. They havetheten-
dency to attributelifetoinert objects.

3) Artificiaity —Atthissatge, the child hasthe tendency to assumethat everything isthe product of
human crestion.

4) Transductivereasoning —It refersto thereasoning whichisneither deductive nor inductive.
For example—Thesunwon'’t fall down becauseitishot.
They know that 2 + 2 =4 but cannot understandthat 4—2 =2

Educatinal implications
At primary stage, theteachersshould try to providethem dircet experiences.

Oneof the characteristices of thesstageisdeferred imitation —teachersshould takeinitiativethat learners
canlearn desired behaviour through imitation.

The children learnthrough symbolic play. They enjoy pretending that they are adeep.

Children of thisstage project their menta representativeinto their drawings. Theteachersshould encourgee
thechildrentotalk about their drawings.

At thisstage, language becomes amedium of their thought. Parents, teachers & othersprovidethem
ampleopportunitiesto talk with adultsand with each other.
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Thrid stage

Concretcoperatinal stage

Thisstagerangesfrom 7 to 11 years. The differences of thinking of thisstageisobeserved from pre-
operationa stage. Thecharctistiesare—

1) Mental operationiscentred around the concretc objects.

2) They cannow reversethelr thinking centering around the concrete objects. From example—they
can distinguish between three ballsof different sizesand canidentify thebiggest one. But if they are
asked that A isbigger than B and B isbigger then C. then who isthe biggest — they cannot answer.

3) ‘Theyhavenoideaof conservation’, meansthey cannot realize that the essence of something re-
mains constant although surface featuresmay change. The concept devel opsat theend of the stage.

4) They canarrangethingsserioudy, meansfrom smaller to bigger or bigger tosmaller.

5) They canclassfy theobjectswith somesmilaritieswithin larger category. For example- can classfy
flowersaccordingto colours.

6) Deveop activity to count and number concept.

7) Inconcrete operational stage, through the concept conservation, seriation, classification—logical
thinking devel op end atendency to abstract thinking.

Fourth Stage

Formal operational stageperiod

Thisisthe stagefrom 11 to 15 years. The children at this stage devel op reasoning and cause & effect
relatinship. The characteristicsof thisperiod—

Theadolescentsdevel op their ability to separatetherea from the probable. They try to discussall
possiblerdationsinany situationsand by logical analysisattempt to discover which aretrue.

2. They solveaproblem by gathering asmuchinformation as possibleand then—

By classification and seriation organi zetheinformation.
Form astatement of proposition.

Educational implication

Wheather the students can separatethereal fromtheposible.
Canthey gather and organizeinformation ?

Canthey comfortably form the proposition ?

Thought provoking questions should be asked by theteachers.
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1.9

Exercise

© © N oo gk~ w DN PR

What isbabbling ?

What are needs of language devel opment ?

What changes are observed in language usage at thelate childhood ?

Inwhich agesachild can spontaneously read & write?

Adaptation isthe combination of two mental processeswhat arethe processes?

How organizationispossible?

What isschema?

What are stages of cognitive development ?

Namethe stage of cognitive development at childhood.

10. What isthemain characteristic of sensori motor stage?

1.9.1 Check theanswer —

1
2.

9.

©® N o o &

At about 4 months, achild beginsto babble, that isto make soundsthat approximate the speech.

Languageisthemedium of adjustment & adaptation.

L anguage development isessential for socia, emotional, thinking & concept devel opment.
A childtaksto himsdf instead of talking loudly.

Useslanguage spontaneoudly.

Useslanguagefiguretively.

At theage of 8yrsachild can uselanguage spontaneoudly.

Assmilation & Accomodation.

Organizationistheestablishment of correction among theunit of knowledge.

Through the process of organisation, the cognitive framework whichisformed, itiscalled schema.

Sensori - motor stage.
Pre- operational stage.
Concrete operational stage.
Formal operatinal stage.

Concrete operationa stage.

10. Acquireknowledgeof the external world through sensation & motor activity.
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1.10 Letussumup

In modern era, learning takes placethrough difficult stage. Among these stages childhood isthe most
important stage. In spite of discussion of the stages, criticism, different programmes & plans— primary
education doesnot become universal. Primary education suffersfrom many problems. The solution of theseis
poss blethrough theredlization of the problem & characteristicsof marginalized, gender, first generationlearn-
ers, race, caste & street children. Besidethisto understand thelearning process, application of Piaget’ stheory
intheclassroomteaching & curriculum constructionisessential.

1.11 Unit End Exercise

1. Learningisasocial process— discuss.
2. Discussthevarious stagesof devel opment.

3. Theobjectiveof theeducationisthetotal development by child— discussdifficult aspectsof the
development.

4. Discussthecognitive development of child.
5. Discussinbrief theemotional development of the child.
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Unit - 2
M eeting children lear ning needs

2.1 Introduction

2.2 Objectives

2.3 ChildrenLearning approach

231  Creating Conducivelearning environment
2.3.2  Child-centred pedagogy

2.4 Deveopment of children creative patentia
24.1  Deveopingchild'screstivepatenia

24.2  Conponentsof credtivity

24.3  Devdopmentof cregtivity

2.5 Context based teaching

2.6 Education& HumanRights

2.6.1  Inclusveapprochto Education

2.6.2  Education of Childrenwith Special Needs- CWSN
2.6.3  Educdioninintegrated settings

264  IndusveEducation

2.7 Letussumup

2.8 Excrcises

2.1 I ntroduction

Wearenot freefrom anxiety in spite of the advencement of science & intheeraof glabalization asour
knoeledge of the environment, different programmes about the environment are confinded to only twenty
perecnt population. But man cannot realize that the rest eighty percent population, who supply our food,
clothing, residence and comfort. If the knowledge about the environment do not enlightem them, then the
twenty percent of the population will be affected aso by the polluted water at onetime. In our country,
majority of theareasarethevillages. Most of thevillagesare below the proverty level. Theeducationisnot
extended to them, thereforeit isour duty to educatethem. Thisisour desireto expand the knowledge of the
environment toal. Thisistheonly way to preserve the environment.

Social Environment :

Asthereisnatura environment in human lifethereexitssocial environment also. Asamember of socia
environment, each childisamember of afamily, group, society and anation.He devel opeswithin hisown
socid environment by establishing relationship & interacting with other members. Hegainssocia experiences
through the socid interactionsand devel ops social awareness. Socia environment meansthefamily environ-
ment, whichindicates establishment of proper relation within thefamily members, relatives, family friends,
cultura environment of thefamily & proper behaviour indaily life.
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L ocal environment of thechild :

The concept of locality/residence, the necessity for living together, cooperation with each other, depen-
denceetc.

Theschool enviroment of thechild

lovefor everyoneinschool, respect & devel oping thefegling of cooperation, empathy for the school asa
centre of education, love & affection for the peers, cooperation with each other, senseof individua & group
cleanliness. Living together & tolearn theimportance of working together.

Social environment

Maintaining socia unity, protesting the discrimination, senseof local, nationa & international unity. To
realizetheimportance of festivals, fairsfor the development of socia unity.

From the abovediscussion, socia environment meansthepersons& socid organization exist arround the
child. thissocia environment may be divided into some organizations—Asfor examples—family, socid, soci-
ety, religiousgroup, clubsand socia media. Theinfluencesof these organization aregresat in child'slife.

2.2 Objectives

After reading thisunit youwill beableto—
e discussthechild centric approach of theteaching
e redisethedevelopment of crestivity of thechild
e  discussabout the context based teaching
e understandtheright to education

2.3 Children Learning approach

Child centricismisthemagor characteristicsof themodern education system. Thelearner isinthecentre
of thecurriculum, teaching method & eva uation. Itsreflectionisobserved indifferent learning theories& their
applications. Theseisno doubt that central theme of present education systemisthetotal development of a
child. Therefore, ateacher must know what is child-centric approach of teaching.

e  Thecontent of asubject isselected and organised asacomponent of child-centric approach of
teaching. It means, theimportance of the subject dependsupon how it helpsin the devel opments of
achild. At minimum, whether the subject isat per with the child’ sdevel opment —thisisemphasi zed
inVygotsky’stheory.

e Teaching aidsare used accroding to the needsand skillsof the child. A teaching aid may beattrac-
tivegpparently important but it isnot possiblefor achild to observeitsapplication. Thisteachingaid
may not betermed aschild centre

e Thisistruefor teaching method a so. Theteaching method must suit age-appropriatelearning pro-
cessof child. Thisissupported inthetheory of Piaget.

e  Evduation system must be appropriate according tothelearning ability of the child. Present exami-
nation systemisnot suitablefor evaluation of thechildren at the primary level.
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The sucess of aeducation system depends on how the needs of the learnersare satisfied at each

sphere of education. Theneed for activity related to the physical development of achild, need for
security & belongingness, love, opportunity for the development of intellectud activity, and beside

thisthe need for independence, self confidence & social living are satisfied by the education.
For thesereasons, educationiscompletely learner - centred. Theabove stated, factorsareal directly or
indirectly, related to theteaching. Now it isimportant to know what isthe nature of teaching methos for child-
centric education. That can be observed on the basis of thetheoretical principles. Thenweknow theteaching

techniques.

Thetheoretical basisof child-centric teaching arestated in thefollowing table.

Theory Basic concept Application in teaching
Classicd e Natural timulusé& responseareused [ Childrenarecuriousby nature They
Conditioningof | asmedium. want to see separately what they get.
Paviov e Association of new stimulus with Utilis_,ing thgtenqlency of curiousity in
response. teaching major skillsmay bedevel oped.
operant conditioning|®  Pleasant experience is used as| e  Thisiseffectivetoacquirehabitua
of Skinner reinforcement. behaviour and proper teaching. For ex-
e Thelearnerisingigatedfor responding amplepunctuaty, disciplined benaviour
tostimulus. etc.
e The response is established as a| ° _Theprimary duty of ateacher is
permanent behaviour in the absence of toactivatethelearners.
reinforcing process. e Arrangement for experience sat-
isfactory experienceof thelearners.
e To provide feedback for the re-
sult asearly aspossible.
e Enablingthelearnertocontrol his
own learning process according to the
paceof thelearner.
Learningby insight | Thethreeprinciplesof perception (proximity,| ®  Helpstoperceiveinner configuration

similarity & familarity) formsapatternto
somegimulus

To perceivethe stmuli asawholeand
relention asaparttern.

of thesimulus.
Teaching fromwhole concept to the

part.
¢  Undergandingthesmilaritiesamong
the partsof the object.
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Theory Basic concept Application in teaching

Leaningby |® Perceivingthepatternistheprocess|e  Toteachthesimilar subject at atime.

insight Of sudden discovery. e  Toutlizefamiliar past expereinessof

thelearnersinteaching.

Devdopmentd [e  Cognitivestructuresof thelearnersare| ¢ - Thefunction of theteacher istohelp
theory of Piaget |formed differently at diferent agelevels. intheformation of schema

e  Schemaisextendedthroughtheprocess| e giving apportunity to learn by con-
of assimilation & accomodation of new | crete & real experiencesto thechildren
informetion. of primary stage.

N e Each child learner is a discoverer;|e  Each child should be given
_ Tragm_ngfor learningispossiblethrough theutilization of | opportunities to acquire three types of
_Inquisiveness inquistiveness. experienceaccordingto hisability

Discovery Learning

of Bruner o Achildcanmakedecisonthroughthele  Training should be provided to

sense, inconic & symbolic experiencesat |collect information on the basis of
different stagsof devel opment. inquisitiveness

e discoveryinagroupismoreeffectivele  Helping the child to take decision
thantheindividud efffort. inductively.

e Ateacher’srolewill betoorganize,
guidebut not aninformation provider.

e Learningability andlearningprocess|e A teacher needsto know thesocial
of achildisdependent upon thesocial and |and cultural basisof thechild.

Socid .
Congtructivismof cultural influences e  Thezoneof proximal development

WWygotsky e Theleve of cognitivedevelopment of | of achild must be decided on the social
achild can not be taken as the optimum |basis.

developmentd leve, rather the devel opment
can befacilitated by assuming the zone of
proximal development and scaffolding.

e The function of a teacher is to
facilitate the devel opment asaguide.

e  Thisdevelopment processisthebasis
of learning.

It isto berembered that few examplesare given abovefor their application. The major objectiveisto
represent the matter that at the primary level learning ischild centred inal respects.

231  Creativity conductivelear ningenvironment

Crestivity socid environment—the classroom environment whichinspiresthelearnersindividualy orina
groupiscaled socia environment. Thereisagreat need for creating social & emotional environment inthe
classroomfor establishing socia & emotiond relationship among thelearners. Thissocia environmentinthe
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classroomwill be non-formal, real, supportive, integrated, flexible & accepted by theteachers. It should be
quite& pleasant. Thelearnersintheclassroomwill beencouraging, alert, anxiety free.

Creatingademocratic, pleasant & effectivesocia & emotional environment inthe classroom, theteacher
should proceed histeaching & helpinthetotal personality development of thelearners.

How can ateacher create such an environment?A teacher representshimself asamodel intheclassroom
& thelearnersfollow him. Theroleof theteacher will beimpartia, democratic & supportive. Hewill know the
psychologica principlesfor classroom management and appliesthese principles—

e  Heshould know eachlearner by name.

e  Hewill helpthemto understand the curricular, co-curricular & other activities.

e Hewill createinterest in the subject matter in thisway.

e  Throughtheamusement & fun hewill make conducive environmentintheclassroom.

e Inspirethelearnersfor discussion and asking question.

e  Encouragethemfor learner-learner discussion besidestheteacher-learner discussion.

e  Thistypeof communication hel psin theacquisition of the subject matter.

e  Theteacher should helpinthesolution of aproblem.

e  Thistypeof classroom environment engages studentsfor knowledge construction.

e  Theteacher should not criticize or make negative remark inthe classroom.

e  Theteacher shouldinvolvethe studentsbut doesnot hurt their self-respect & self-esteem.

e  Themost effectivelearningisposs bleinthistypeof learning environment.
Creating co-oper ativelear ning environment

Asateacher usesrules & regulationsin the classroom management, he should create an anxiety - free
classroom environment wherethelearnersfed emotional security.

Thistypeof classroom environment may be created at the beginning of the sess onwhenthe childrenwill
be engaged in some pleasant activities by theteachers, and the students can expresstheir attitude. Though
theseare curricular activities but some pause should begiven sothat they canlearn by themselves, draw and
use computers. To create such an environment it isessential-

e Welcomeaddresstolearnerswhenthey enter the classroom.

e  Brief persona conversationwiththelearners.

e  Presentation of someencouraging statementsin the blackboard.

e Addressing studentsby name.

e  Spendenoughtimewiththelearnersat any part of theday.

e Bepatienttolistenthe speech of thelearners, disregarding the complexity of it.

e Assurelearnersthat you areready to help them.

e  Itshould beremembered that creating conducive environment needstime.

Therearedifferent typesof classroom arrangement stylesto create conductivelearning environment
wheretheteacher-learnersand learners-learners can interact with each other.

e Auditoriumstyle- A classroom arrangement styleinwhich al studentssit facing theteacher. The
gyle iseffectiveinlecture method.
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Faceto face style—A classroom arrangement stylewhereasmall number of student (usually
threeffour) Sit at tablesand thisstyleiseffectivein faceto facediscussion.

Seminar style—A classroom arrangement style where alarge number of studentssitin circular,
sguare or U- shaped arrangements,

Cluster style—A classroom arrangement stylein which asmall number of studentswork insmall,
closaly bunched groups. Thistype of arrangement iseffectivefor socia interaction.

To managethesetypesof classroom, effectivereinforcement isto be used for encouraging studentsfor
Spontaneousinteraction.

Exercise

1
2.
3.
4.
Cheek th
1
2.
3.
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What arethe needsof creating socia enviroment intheclassroom?

What should betherole of teacher for creating such an environment?

Wheat arethe characteristies of conducivelearning environment?

How can the classroom bearranged for suitable conducivelearning environment?
eanswer

To establish social and emotional relationship among learners.

A teacher should represent himself asamodel, hisrolewill beimpartia, democratic & guide.
Thelearnersask question & theteacher encouragethem.

e Hepinknowledgeconstruction.

e  Theteacher should never criticise or make negativeremarks.

e Besengtivetotheproblemsof learners

Child centred pedagogy

Inthe second chapter of National curiculam framework-2005, it isstated that teaching shall be centred
around the needs of thelearners. Hence the objectives of teaching will bethetotal devel opment of thelearners
through the desirable modification of behaviour. It isnecassary to understand the potentiditiesof thelearners.

Theinterest, attitude, aptitude & other & acquired abilities.

Thesocial, emotional, cognitive, physica & aesthetic needsof thelearnersat different devel opment
stage.

Theaspirationsof thelearners.

Hisconscious& unconscious behaviour.

Hismotivationa behaviour.

group behaviour

Hisinner conflicts& other aspects of mental health. Understanding these aspectsof thelearners &
to match the content with the children, therole of theteacher will be—

1. Selection & organization of thesubject or lear ning experiences—
Theteacher should decide

What type of subject content & teaching materialswill be selected according to the stage of the
learners?
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e  How will these subject content & materials be organized? To obtain the answer of the question
regarding the curriculum selection, theteacher must know the devel opment stages, characteristicsof
each stage thenatureof learning & principleof learning & emphasisshould begiven onthese aspects.

2. Toknow theteachinglear ningtechniques—

Thelearnerslearning—After the selection of the conent, the matter to be considered are—How to teach
& how tolearn? How can theinterest of the learnersbeincreased?All these questionshelp ateach to
select asuitableteaching method for thelearners. Theteacher understandsthat any oneteaching method/
teachnique cannot be effectivefor al sudentsandinall Situations.

3. Creatinglearningenvironment

Thenextimportant thing for ateachingisto creste proper learing environment. Theteacher needsto decide
whether theindividualized learning or group learning, project method will be effectivefor thelearners. It
means, thelearnersshould beat the centre of thel earning environment and itsinfluencesonteachinglearning
pprocess.

4. Influncessof exter nal environment

Therearestudent diversity inrespect of language, religion, socid & economic conditions, cultureetc. The
teaching method and learning environment will be created in consideration of all thesefactors.

5. Guidance

Theteacher should have knowledge about the strength limitations of the tudentsand guidethem according
tothenecessity

6. Assessment & evalution of thelearners—
Theteacher should evaluate whether the behaviour of thelearnersare modified through the learning
experiences.

7. Theeducation of theproblem children

Theearedifferent typesof sudentsintheclassroom. Someof these children suffer from problem behaviour.
These problem children are guided after understanding the causes of their problems.

Onthebasisof abovediscussion, it can be stated that the learnersare at the centre of the educational
planning. The pedagogy istheart and science of teaching achild. The cognitive affective& psychomotor
domainsare nourished through teaching.

Each domain helpsto develop someskills. For examples—

a) theskillsthat are devel oped in cognitive domainsare—knowledge, conprehension, Application,
Andysis, Synthesis& evaution.

b) Theskillsbeongtoaffectivedomain—Receiving, Responding, Vauing, Organizing & characterizetion,
c) Thepsyeho-motor domain helpsintheacquisition of motor skill to perform any task.

Therefore, the objectivsof teaching, methods, evaluction— al| aredecided according to the pedagogy. In
thisway, to plan & represent the subject - matter according to the age, interest & ability of thechildiscalled

child centred pedagogy.
2.4 Development of Children with Creative Potential

In order to attain the top of the problem solving ability W.J.J Gordon devel oped the synectic method
which afterwardstransformed into brain storming particul arly for the children and adolescents. Thismethodis
popularly called asBRAIN STORMING. Some characteristics of thismethod are noted bel ow keepingin
view of theschool students.
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For brainstorming small groupsareto beformed.

Todiscover asmany paths of solution aspossible.

Inthe brain storming session everybody hasto participate actively.

In succession everybody hasto add something/ideathat was not previoudy used by others.
It doesnot matter if someonetakesmatter asimpossible at the beginning.

An observer should betherewho can note everything in the session.

A repeated practice can revea anumber of solutions.

At theend somelimitationsand inference can bedrawn.

Anexampleof brain storming may be* ANTAKSHARII’ (ending and beginning with sameletter in
recitation, songs, devel opment of vocabulary etc.)

For thisfollowing actionsmay betaken:

Selection of small groups.

Topic may be set to devel op vocabulary

All studentsareto beinvolved so that thereisascope of devel opment of skill of each student.
Timelimit for eachindividua should beoptimum.

Teacher may extend help asand when necessary

Teaching of Content

Onthebasisof gppropriatelesson, arrangement of role playing may bearranged among thestudents. There
may bedifferent typesof rolese.g. doctor, patients, driver, hawker, teacher etc. The students shoul d be encour-
agedtoact in higher ownway maintaining crestive potentia . Role playing hasthefollowing advantages:

Joyful and spontaneouslearning

Redlization of theunderlying sgnificance

Thelearningin thisway becomes permanent asit ismatched with direct experiences
Creativity ispracticed

Diverdsty comesinthelearning

Habitsfor group learningisdeveloped
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2.4.1 Developing child’screativepotential
Definition & natureof creativity

Theterm ' creativity’ isoften used in education. To create, discover something for the benefit of human
being & society iscalled creativity. Theinvention of Radio, TV, which contributesto the benefit of men, isan
exampleof creativity. Psychologiestslike Guilford, Taylor, Torrance, Kogan defined cretivity. According to
Stagner & Karwoski — Creativity impliesthe production of totaly or partially novel identity.

AccordingtoWallach & Kogan— Crestivity liesin producing more associationsand in producing more
that areunique.

Creativity & twotypesof thiking—

1. Convergent thinking— Itisinvolved with thesituations, which require the production of only one
correct answer & anarrowing process of thinking.

2. Divergent thinking— Itisinvolved with the situationswhich require multiplicity of responses.
According to Guilford— Creativity ismanifested through divergent thinking.

2.4.2 Factorsof creativity
e  Originality — Ability to create new idess.
e  Ability of novel solution — Ability to solveaprobleminanovel way.
e  Fluency— Ahility of solving multiplesproblemsfluently.
e Flexibility — Variety of solutionsandidess.
e  Elaboration— Ability towork out indetails.
Therearedifferencesin creetivity among individuals.
2.4.3. Development of crativity

Theresearchers have shown that creativity can be devel oped in free, sponteneous education environ-
ment. Thepersonswith avaragelevel of intelligence, keen observationa power, ability of curiogty, self esteamed
may manifest creativity. Now the questionis— * how can crestivity bedeveloped 7 . The positive attitude of
teacherstowardscreative children & patience of accepting new ideas & novel soluationsisessential for its
development.

In aworkshop, organised by ‘ Nobodaya School committee’ in 1886, the book published by B.K. Pass,
different techniqueswere mentioned for nourishment of creativity —

e Presentation of open-ended questionsto stimulatediver gent thinking— Thereare number
of answersto these questions, but noneisincorrect.

e Presentation of a meaninglessbut symmentrical & similar concept — For example— ‘If
youcan fly likeabird?’ This typesof taskscreate new thinking along with fun.

e  Sendtization about surrordings— Preparing alist of problemsabout surroudings& encouraging
them to know elaborately.

e  Sdectionof project onthebasisof theinterest of thelearnerswhereoriginality of thinking will be
manifested.
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L essemphad son text-based information and encouraging to collect additiona materids& information.
Giving opportunity to expressthinking whichwill be centred around the subject of interest.

Encourging for cregativelearning— whichwill helpto meet uptheir curiosity, problem solving, asking
guestions& drawing inferences& conclusions.

When the child asksunusua questions, they will be praised to encourage.
Encouragethemto solveaproblem differently.

Therewill benoevauationdirectly at thetimeof solution, theemphasismust begiven onthequantity
not onthe quality of the production.

After collecting al theideas & solutions, viableideasand solutionswill be accepted.

Do not expect right answer at the begining. The child should be encouraged to find out theright
answer himsalf.

The child should not beinsulted while giving answersto questions.

Any negative or sarcastic remark should not be made. Asit makesthe classroom climate complex
and the classroom climate should be supportivefor giving answers.

Sdlf confidence must be enhanceed among the children.

Sdf criticismmust be stopped.

Theteacher should not speak anything whenthelearnerssolvethe problem, hewill helpthemonly to
collect necessary material.

Discouragerotelearning.

Applying brain-storming method of Osborn, their convergent multiplicity of responsesmust be
encouraged. Inthisprocess, agroup of studentsistold to solveaproblemindifferent ways. They
should not be discouraged at that time. All the solutionsarewritten and eval uated at the end of the
discussions. Generally 6% statementsare considered as suitable sol ution.

Inconclusionit may besaid that, thelearnersmust be provided freedomfor thinking, studying & perform-
ing thework for the devel opment of creativity. They should not be confined to the curriculum, evaluation &
adminigrativerules& regulations.

Exercises

o A wN

What ismeant by creativity ?

What arethefactorsof crestivity ?

What arethetypesof thinking ?

What isdivergent thinking ?

What isbrain-storming ?

Writeany four waysof devel oping crestivity.
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Check your answers:

Crestivity liesin producing more associ ationsand in producing morethat are unique.
Thefactorsof creativity are— origindity, fluency, ability of novel solution, flexibility & elaboration.
Twotypesof thinking— convergent & divergent.

Divergent thinking & multiplicity of responses.

AwDd PR

5. ‘Brainstorming’ isthe processof storming the brainwith different ideas. Thegroup of thechildren are
askedto sitingroup for solving aproblem through the different ways of thinking. Their solutionsarewritten
without any inhibition & at theend theright ideas are accepted after eval uation.

6. Encouraging the childrenfor assuming different typesof solutions—

e Inspiring childrento givedifferent answersthrough the open-ended questions.
e  Recognition of novel solution of problems.
e  Encouragement to giveasmany solutions& ideasaspossible.

2.5. Context based teaching

The children assembled in aclassroom, they came from the different context. They not only differ in
intelligence, physica and mentd abilities, but thereareculturd, linguigtic, racia differences All thesevariations
affect their learning experiencesa so. On the basisof developmental contextualism as proposed by Richard
Lerner (1991), anumber of researches have been conducted on cultural contextualism. Developmental
contextualism meansthe discription of how the child interactswith the environment with the biological &
psychologicd characterigtics.

Therearefour mgjor forcesfor the devel opment of the complex cognitive devel opment of thelearners—

e Physical settings: Home, classroom & workplaces of thelearners.
e Social influences: Studentsfamilies, peers& other social members.
e Personal characteristics: Physica apperance, temperament, verbal fluency of thelearners.

e Thechangesdueto theinfluences of time: The student’s diversity is observed due to the
influencesof time.

In anintegrated eduactional setting asthe children come from the different contexts, there are also
exceptiond childrenwiththem. Such as— Mentdly retarded, sensory impaired & tdented childernareintegrated
asointhesameclassroom.

In‘ developmenta contextuaism’, Richard Lerner hasshown that thetraditional teaching method cannot
satisfy theneedsof thelearners. Therefore, ateacher should takeinitiativesfor successful implementation of
multi culturd teaching.

Achild'sthinking & learningisinflunced by hisculture. At thesametime, ateacher often misinterpretethe
behaviour of alearner onthebasisof hisown culture. Generdly ateacher evaluate only the cognitiveactivities
intheclassroom.

Learnerscamefromdifferent racial, socio-economic conditionsand theninterests & vauesare accepted
by their surroundings & families, but are not accepted by the school environment.
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For thistypeof problems, it wasthrought to impart education according to theenvironmental variations.
Likely the effortswere made to present the subject-content based on the materialsused in one's content.
Imparting education onthe basisof learner’spersonal, environmetal, cultural environment —enhanced their
educationa attainment.

Congtructivism

According totherecent trend of educationa Psychol ogy, human beingscollect cognitureinformation from
his/her environment. Integrating theseinformation with hisown persona experiences& mental components, a
cognitive structureisformed. Teachersgenerally think that the students acquire exactly the subject matter
taught & language used by them. But according to constructivism, eachlearner interprete the subject matter on
thebasisof thematerias& symbolsusedin one' senvironment. They collect informationtointerpretethe new
learning material (on the basisof hisown experiences) which isnot told by the teacher. According to the
concept of constructivism—

e  Knowledgeissubjective, astwoindividuasdiffer intheir experiences, therefore knowledge cannot
bethesame.

e  Thecongtruction of knowledge dependson the materia s& symbolsusedin one'sown environment
inhislearning used hisculture, social environment. For thisthelearnersuse hisculture, socia envi-
ronment in hislearning. Therefore constructivism playsan important rolein theteaching based on
environmentd variation.

Theteachingthat can beadopted by theteacher aredescribed below —

e  Toacquirenew subject matter through the cooperativelearning.

e Topeformindividudly after theacquisition of new subject matter.
e  Engagingthelearnerson environment based projects.

e Allowingthemtoperformindifferent ways.

e  Arrangement of different culturd festivals& discussonwiththelearnersonthecharateristicsfesture
of thefestivals.

e  Givingopportunity tothelearnerstointeract with the children of minority groups.

Exercises

1.  Whatismeant by contextua diversity ?

What isdevelopmental contextualism?

Inwhat aspects, thelearnersdiffer from each other ?

What ismeant by constructivism ?

How does constructivism emphasison contextual variation?

ok~ N

Check your answer s

1. Learnerscomestoschool with culturd, linguigtic, racial variations— whichisknown as contextual
diversty.

2. Devedopmenta contextuaism meanshow thechildrenwith physical & psychologica characterigtics
interact with their environment.
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3. Persona characterigtics, socid context. Physica settings& influencesof timecrestediversity among
thelearners.
4. Congtruction of knowledge onthebasisof one'sexisting knowledge.

5. Learnersusethar cultura & environmenta experiencesinknowledge construction. Thematerias&
symbolsusedintheir own environment, hel psin theknowledge construction.

2.6 Education & Human Rights

Human Right’sin universal concept. Human Rightsrefersto thefundamental freedom & basisrights
irrespective of which men & women, children and aged cannot exist with respect & dignity. Thefundamental
rightsaretheright tolife, liberty & security, where each man, woman & child hasequal right. Likethesesome
other fundamentd rightsare— rightsto education, health hygine, recreation, equity & dignity. Itistheduty of
thegovt. toimptement & preservetheserightsirrespective of thedifferencessof race, religion, caste, gender &
birth places.

Univer sal Declar ation of Human Rights(1948)

After theredization of the consequencesof second world war, ageneral assembly wasformed and which
resultsin the formation of united nation. Former President of United Nations, uthant has shown that the
preservationsof the human rightsisbasi c concept of human liberty, progress, peace & prosperity. The United
Nations has proclaimed human rights as central to the achievement of the rightsenshrined in the universal
Declaration of Human Rights.

Intheuniversa declaration of Human Rights (1948), enlisted 30 rights, which aredescribedin brief
Therightsare—

e Eveyonehastherighttolife, liberty & security.
e Everyonehastheright to recognition everywhere asaperson beforethelaw.

e Everyonehastheright to freedom of movement and residence within the border of each state.
Everyone hastheright to leave any country and return to hiscountry.

e Everyonehastheright to freedom of opinion and expression.

e Everyonehastheright to freedom of peaceful assembly & association.

e Everyonehastheright towork, to free choice of employment.

e  Everyone, without discrimination hastheright to equal pay for equal work.

e Everyonehastheright toform & jointradeunionsfor the protection of hisinterests.

e Everyonehastheright to education, parentshaveaprior right to choosethekind of education that
shdl begiventotheir children.

e Eveyonehastheright fredy to participatein the cultura lifeof thecommunity.

e Everyonehastheright to adequate standard of living & health, well being of himself & thefamily,
includingfood, clothing, housing & medica careand necessary socia resources, theright to security
inthe event of unemployment, sickness, disability, old age& other lack of livelihood in circum-
stances beyond hiscontrol.
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InArticle 26 of universal declaration of Human Right theright to education was stated —

1. Everyonehastheright to education. Education shall befree, at least inthedementary & fundamental
stages. Elementary education shall be compulsory. Technical & professiona education shal bemade
generaly availableand higher education shal beequally accessibleto al onthebasisof merit.

2. Educationshdl bediverted to thefull development of the human persondity & to thestrengthing of
respect for human rightsand fundamental freedoms. It shall promote understanding, tolerance &
friendship among all nations, racia & religiousgroupsand shall further theactivitiesof the united
nationsfor the maintenance of peace.

3. Parentshaveprior right to choosethe kindof education that shall begiventotheir children.
InIndian Congtitution

Indian Congtitution isan important deed which united the one of old civilization of theworld and formed
multilingual race. Thisisone of the greatest constitution of theworld. The objective of theeach articleisto
maintain peace & harmony of us. Thearticlesrel ated to the Human Rightsincludetheright to equality, liberty,
right against opression, liberty of religion, right to preservation of culture& education & man maintenance.

Right to culture& education
In29 (A) — Right to preservetheir own culture & scripts.

In 29 (B) — Any citizen can not be denied to be admitted in an educational institution on the basis of
religion, race, language & caste.

Accordingto article 30, theminority classeswill be ableto govern educationd ingtitutions.

In 2002, the 86th amendment to the constitution introduced article 21-A making theright to education a
fundamental right. Article45 of the congtitution was omitted with theincorportation of article 51A (fundamenta
dutiesof thecitizen) enjoining upon the parents* to provide opportunitiesfor educationto achild betweenthe
ageof sxand 14”. It meansthat itistherespons bility of the government to providefor early childhood care &
education to the children below the age of six years.

2.6.1 Inclusiveapproach to education

Theterm‘Incluson’ meansaspecific view which belivethat each personisrespectable & vauable. Itis
acontinuous& dynamic processwherechild or adult participatesinall social activitiesequally. On account of
this, everychildirrespectiveof his’her caste, religion, culture, gender and disabilities can beadmitted inaschool
& cantakethehelp of specia equipments, guidance & specially trained teachersaccording to hisindividua
needs. The primary education isnot an exceptionfromthis.

2.6.2 Education of children with special needs—CWSN

Thechildrenwho arephysicaly & mentaly chanllenged and wheretheregular educationa system cannot
cater totheir individua needsor require special arragement to meet their needsare called exceptional children.
At present, they arecalled * children with specia needs' . Thechildren belong to thisgroup—

e Mentally exceptional — Mentally retarded, learning disabled & gifted.
e Physcally exceptional — Hearing impared, visually impaired, orthopedically handicapped.
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e  Speech& languagedisahility.

The specially designed instructionsfor the exceptional children or to meet their special needsiscalled
special education. It may required, special teaching techniques, specid equipmentsand specid arrangementsif
required.

For examples, large printed materiasor braillefor visualy impaired, hearing aidsand teaching by lip
reading & finger spelling for deaf/herd of hearing, whed chair & rampfor locomotor disahility. Likely enrichment
of learning environment isrequired for the gifted children. Some special arrangement, special vehicles,
phychological guidance & counsdlling & therapy may berequired.

Teachingthrough braille

A French citizen, LouisBraillediscovered braillefor teaching through the use of tactile organ of blind
childrenin 1828. There areraised dotson heavy papers. Six dotsare used and represent | etters symbolsin
different combination of thedots. Thevisualy impared read thelettersthrough teaching dotswith hands. This
isasystem of touch reading.

Thearrangementswhich aredonefor theauditory impaired childrenin order to help them to communicate
with each other areasfollows:

1. Signlanguage— To comprehend the meaning of thelanguage through the different gesturesand
movement of the handsiscalled signlanguage.

2. Finger language— Itisthe processof writingintheair with fingers. Fingersspelling isakind of
manual respresentation of written language based on english al phabets.

3. Speechreading— Itisamethod of understanding the message by observing thelip movementsof
the speakers.

4. Auditorytraining— Themainideaof thistype of trainingisto utilizetheresidua hearing of the
child. Hearing impared may haveresidual hearing. Theaim of auditory training isto enhancetheir
hearing capacitiesthrough the utili zation of remaining hearing.

Therearethree stages—
a Todevelopawarenessof thefunctions& typesof sound.
b) Todiscriminatevarioussoundsin one senvironment.
c) Todifferentiateamong voca sounds.

Thetask of trainingtothedeaf childrenisvery difficult & timeconsuming. Theteacher must keep patience
& needsto betrained. He should be sympathetic to the students. Community awarenessisneeded for these
children & theteacher must be careful, responsibleto spend additional time& energy for these children.

2.6.3 Educationinintegrated settings

Thereareeducationa systeminour country for thenormal children who do not have special needsand
wherethe schoolsarelocated in adefinite place and imparting educati on through aspecific curriculum, time-
table, teachers& studentsin anintegrated setting—iscalled education in anintegrated setting. The schoolsare
structured assimplified, purified, better balanced societies.
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2.6.4 Inclusiveeducation

Theeducationa system of our country isorganised only for the average students. Thistype of system
cannot satisfy the needsof thedisabled, gifted or the children from diverse culture& contexts. Inaninclusive
education, effortsare madeto assimil ate these needswith the needs of theaverage children. Inour country, the
needs of the exceptional, specially the needs of the disabled have been ignored for atime. Later * special
schools' were established for these children. Generally, inthefirst of educational system organized inthe
different countriesof theworld. Thefirst* special school’ wasestablished at Amritsar in 1887. Anne Sharp, a
missionary established thisschool for theblind.

Later it was observed that these special schoolsareincapable of satisfying the needs of those children.
Theconcept of ‘Mainstreaming’ developed at the end of twentieth century in scandinavian countries. The
conceptsof normalization derivesfrom the educationa conceptswhich believesthat achild will beeducatedin
aspecia school only when his’her needs cannot be satisfied in the school sfor other normal children. But
whether thespecid childrenwill beincluded with thenormal childrenin curricular & co-curricular activitiesor
restricated to specid schools, will bedecided in consideration of their level sof disabillitiesneeds. Derived from
thiseducationa throught, the processwhich started inthefield of educationiscalled ‘integration’.

Throughthemaingreaming & integrationtheassmilation of thelives& society of thenormd & exceptiona
peopleiscdledincluson.

Reasoningin supportinginclusion

Asaresult theexceptional children becamesalf sufficient. When theregular studentsareintegrated with
exceptiond children, they becomerespectful tothediversity, feding of empathy nourished andlearnto overcome
thedisabilities. The expenditure of the government isalso reduced to some extent.

Essential changesin school organizations
Itisessential to adopt some measuresto include disabled childreninregular schools.

1. Provisonof additional training for thedisabled.
2. Selection of proper curricular & co-curricular ctivities.
3. Suitableteaching method & organization of the classroom.

2.7 Summary

Congtitution of Indiawas promulgated on 26 th January, 1950. It containsthreelists Centre, State and
Concurrent list. Education cameto concurrent list fromthe statelist asaresult of 42nd amendment. Articleno.
45, 350A, and asaresult of 86thamendment 21A, sub clause of 51(A) arerelated to Primary education. The
first noteworthy education policy of independent Indiaisthe National Education Policy (1986). Thisincluded
several proposalslike development of Early Childhood Care and Education, Operation Blackboard etc. In
2002, 86th amendment education was declared asthe fundamenta rightsof thechildren. Special childrenwith
disability wasdefined inthisamendment. All children with disability or any typeof deprivation cameunder the
educational system INCLUSIVE EDUCATION.
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2.8

Unit End Exercises

Answer within 30 words:

a.  Howmany listsaretherein Indian Congtitution? Mention them.

b. Inwhichyear education cameinthejoint list?Whereit wasincluded beforethat?
c. Whatwasthereasonfor inclusion of educationinthe concurrent list?

d. Writethearticle45 of theconstitution.

e. Describethearticle350(A) of the constitution.

f.  Why isthe86th amendment of constitutionin 2002 caled historic?

g Writefour rightsunder theuniversa humanrightsdeclaration (1986).

h.  Whatisincluson Education?

Writebriefly within 150 words:

a.  Writenoteson-Early Childhood Care and Education and Operation Blackboard.
b.  Whoarecalled children with specia needs? Define specia Education.

c. Writemethod of educationfor VI and deaf students

Answer thefollowingwithin 300 words:

a

b.
C.
d

Explainthearticlesrelated to education of primary children

Writethe recommendationsof Kothari Commission regarding Primary Education.
Writethe national education policy related to Primary education.

Giveopinion on‘ oneof the best rightsistheright to education’
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Unit-3
Right toeducation

3.1 Introduction
3.2 Objective
3.3. Prdiminary
3.4. Right tofree & Compulsory education
3.5. Dutiesof appropriate goevrnment, local authorities& parents
3.6. Responsibilitiesof schools& teachers
3.7. Curriculum & Completion of e ementary education
3.8. Protection of right of children
3.9. NCPCR & SCPCR
3.10. Letussumup
311 Exercie

3.1. I ntrodiction

In 1910, on 18th March, Gopal KrishnaGakhle, proposed to the Imperial Legidative council toimple-
ment ‘ Free & Compulsory Primary Education’ inIndia. But hisproposa wasrejected. Later, in 1917, Bithal
Bhal Patel, was capabl e of passing the* Act of Compulsory Eduaction’, whichisknown as‘ Patel Act’ aresult
of this, inBritish India, within 1918-30, the* Act of Compulsory Eduaction’ wasincluded inthelaw books of
each state.

Kher committeewasformed in 1947. The‘Ways & Means Committee’ wasformed to scarch for the
‘Ways& Means Committee’ wasformed to scarch for theWays & Meanstointroduce ‘ Universal Primary
Education’ within aperiod of ten years. At that time, it was proposed to included it asafundemental right. It
was stated that every citizen hastheright to free primary education, andit istheresponsbility of thenationto
impart free & Compubory eduactionto all children who are below fourtecn years of age within the period of
ten years from the commencement of thisconstitution & inArticle45, it was stated that “ The state shall
endeavor to provide, within aperiod of ten yearsfrom the commencement of this constitution, for freeand
compulsory educationfor al children until they completethe age of fourteenyears.

L ater the case of Unni Krishnan & othersV S. State of AndhraPradesh in 1993, hasheld that thechildren
under theage of 14 yearshavethefundamentd right to free education. By thisJudgement, it becameimpera-
tivefor thegovt. to effect an amendment to the congtitution of providefor free& compubory educationto all
thoseunder theage of 14 asaclausewithinArticle 21.

In 2002, the 86th amendment to the congtitution introduced Aritcle 21-A, making theright to education
asafundamenta right. For thefirst timeinindependent India shistory, afundamental right had been added to
the congtitution.
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Right toeducation —

(1) Article21A, inserted in the congtitution of Indiato providefree & compulsory educationfor al
childreninthe agegroup of six to fourteen yearsasa‘ Fundamental Right’ in such amanner asthe
state may, by law, determine.

(2) Substitution of Article45 of the congtitution and new articlewill be sibstituted for the provision of
early childhood care & education to the children who are bel ow the age of six years.

(3) Amendment of Article 51A —thefollowing clause shall beadded, nemely —

“Whoisaparent or gurdian to provide opportunitiesfor educationto hischild, or asthe case may be, the
ward between theage of six tofourteenyears”.

In December 2002, after the congtitution (Eighty Six Amendment Act) inserted Article 21-A —
2003 —Free & Compubory education for children, Bill.
2004 —A revisded draft of the Bill entitled “ Free & Compubory Education Bill, 2004”.

2005—-The CABE committee (Central advisory Board of Education) drafted. “ The Right to Education Bill”
and submitted tothe HRD.

2006~ The Finance committee and planning commission rejcted the Bill citing thelack of funds& amode Bill
was sent to state for making the necessary arrangement.

2008/09—Right of childrentofree& compubory Education Bill, 2008, passed in both Houses of Parliament in
2009. Thelaw received President’sassent in August 2009.

1stApril, 2010 —Article 21A and the RTE Act comeinto effect.

Thelaw cameinto effect inthewhol e of Indiaexcept the state of Jammu & Kashmir.
TheRTEAct providesfor the:

e Rightof childrentofree& compubory educationtell completion of elementary educationinaneigh-
bourhood school.

e Itclarifiesthat compubory education means obligation of the appropriate govt. to providefree
elementory education and ensure compul sory admissi on, attendance and compl etion of eementary
eduactionto every childinthesix to fourteen agegroup. ‘ Free’ meansthat no child shall beliableto
pay any kind of charges or expenseswhich may prevent him or her from pursuing & completing
elementary education.

e Itmakesprovision of anon-admitted child to beadmitted to an age appropriate class.

o Itspicefiestheduties& responshbilitesof thegppropriategovt., loca authority and parentsin providing
free & compulsory eduaction & sharing of financial responsibilitiesbetween the central & state
governmentt.

e Itlaysdownnormsé& standerdsrelatinginter aliato pupil teacher ratio, building & infrastrichure,
school working days, techer-working hours.
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It provides for appointment of appropriately trained teachers with the requisite entry & academie

qualifications

It prohibitsa) Physica punishment & mental harassment b) Screening procedurefor admission ¢) Capitation

feed) privatetuition by teacherse) running of school without recognition.

It providesfor development of curriculumin consonancewith theva uesenshrined in the congtitution, and

whichwould ensuretheall round development of thechild, building on the child’ sknowledge, potentidity &
talent and making thechild freeof fear & anxiety throughasystemachildfriendly & child-centredlearning.

3.2

Objectives

After studying thisunit youwill beableto:

Understand theright of children to free and compul sory eduaction act, 2009.
Understand dutiesof appropriate Government, Local Authority and Parents.
Understand the responsibilities of school and techers.

Know the curriculumand completion of e ementary education.

Understand protection of right of children.

ok~ w D

Preliminary

(1) ThisActmay becalledtheRight of Childrento Freeand Compulsory Short titel extent and
EducationAct,2009. commencement

(2) Itshal extendtothewholeof Indiaexcept the State of Jatranu and Kashmir.

(3) Itshal comeintoforceon such dateasthe Central Government may, by notificationinthe Officia
Gaxzette, appoint.

Definitions

2.

InthisAct, unlessthe context otherwiserequires. —

(a) “appropriate Government” means—

(i) inrelationtoaschool established, owned or controlled by the Central Government, or the
administrator of the Union territory, having no legidature, the Central Government;

(i) inrelationtoaschool, other than the school referred toin sub-clause (i), established withinthe
territory of —

(A) aState, the State Government;
(B) aUnionterritory havinglegidature, the Government of that Unionterritory;

(b) “capitationfee” meansany kind of donation or contribution or payment other thanthefeenctified by
theschooal;

() *“child” meansamaeor femaechild of theageof six tofourteenyears,

(d) *“child belonging to disadvantaged group” means achild belonging to the Scheduled Caste, the
Scheduled Tribe, the socially and educationally backward class or such other group having
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(f)
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(i)
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(m)
(n)

©

(P)

(@

disadvantage owingto social cultural, economical, geographical, linguistic, gender or such other
factor, asmay be specified by the appropriate Government, by notification,;

“child belonging to weaker section” meansachild belonging to such parent or guardian whose
annud incomeislower thantheminimumlimit specified by thegppropriate Government, by notification;
“eementary education” meansthe educationfromfirst classto eighth class;

“guardian”, inrelation to achild, means a person having the care and custody of that child and
includesanatural guardian or guardian appointed or declared by acourt or astatute;

“local authority” meansa Municipal Corporation or Municipal Council or ZilaParishad or Nagar
Pandiayat or Panchayat, by whatever name caled, and includes such other authority or body having
adminigtrative control over the school or empowered by or under any law for thetimebeinginforce
tofunctionasaloca authority inany city, townor village;

“Nationd Commissionfor Protection of Child Rights” meansthe Nationad Commissionfor Protection
of Child Rights constituted under section 3 of the Commissionsfor Protection of Child RightsAct,
2005;

“natification” meansanoatification published inthe Officia Gazette;

“parent” meanseither the natural or step or adoptivefather or mother of achild;
“prescribed” means prescribed by rulesmade under thisAct;

“Schedule” meansthe Schedule annexed to thisAct;

“school” meansany recognised school imparting elementary education and includes—

(i) aschool established, owned or controlled by the appropriate Government or alocal authority;

(i) anadedschool receiving aid or grantsto meet wholeor part of itsexpensesfrom the appropriate
Government or thelocal authority;

(iif) aschool belonging to specified category; and

(iv) anunaided school not receiving any kind of aid or grantsto meet itsexpensesfrom theappropriate
Government or thelocal authority;

“screening procedure” meansthe method of selection for admission of achild, in preferenceover
another, other than arandom method :

“gpecified category”, inrelationto aschool, meansaschool known asKendriyaVidyadaya. Navodaya
Vidyaaya. Sainik School or any other school having adistinct character which may be specified, by
notification, by theappropriate Government;

“ State Commission for Protection of Child Rights” meansthe State Commission for Protection of
Child Rights constituted under section 3 of the Commissionsfor Protection of Child RightsAct,
2005,
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34 Right to free and compulsory education

3. (1) Everychildoftheageof six tofourteenyearsshall havearight tofree Right of child to free
and compul sory education in aneighbourhood school till completion and compulsory
of elementary education. education.

(2) Forthepurposeof sub-section (1), no child shall beliableto pay any
kind of fee or charges or expenseswhich may prevent him or her
from pursuing and completing the e ementary education.

1of 1996

Provided that achild suffering from disability, asdefined in clause (i) of section 2 of the Personswith
Disabilities (Equa Opportunities, Protection and Full Participation) Act. 1996. shdl havetheright to pursue
free and compul sory el ementary education in accordancewith the provisionsof Chapter V of thesaid Act.

4, Where achild above six years of age has not been admittedinan ~ SPecid provissions
for children not

school or though admitted,could not complete hisor her elementary edmitted to, or who

education, then, he or she shall beadmitted in aclassappropriateto have not completed
hisor her age: elementary education

Provided that whereachildisdirectly admitted in aclassappropriate
to his or her age, then, he or she shall, in order to be at par with
others, havearight to receive special training, in such manner, and
withinsuchtime-limits, asmay be prescribed:

Provided further that achild so admitted to e ementary education shall
beentitled to free education till compl etion of e ementary education

even after fourteen years.

. . .. . Right of transfer to
5. (1) Whereinaschool thereisno provisionfor completion of eementary other school

education, achild shall havearight to seek transfer to any other
school, excluding the school specifiedin sub-clauses(iii) and
(iv) of clause (n) of section 2. for completing his

or her elementary education.

(2) Whereachildisrequired to movefrom oneschool to another, either withinaState or outside,
for any reason whatsoever, such child shall havearight to seek transfer to any other school,
excluding the school specifiedin sub-clauses(iii) and (iv) of clause(n) of section 2, for completing
hisor her elementary education.

(3) For seeking admissionin such other school, the Head-teacher or in-charge of the school where
such childwaslast admitted, shal immediately issuethetransfer certificate:

Provided that delay in producing transfer certificate shall not beaground for either delaying or denying
admissioninsuch other school :
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Provided further that the Head-teacher or in-charge of the schooi delayingissuance of transfer certificate
shdl beliablefor disciplinary action under the servicerulesapplicableto himor her.

3.5 Duties of appeopriate government, local authoruty and parents

6. Forcarryingout theprovisionsof thisAct, the appropriate Government and theloca authority shall
establish, within such areaor limitsof neighbourdood, asmay be prescribed, aschool, whereitisnot
s0 established, within aperiod of threeyears from the commencement of thisAct.

Sharing of 7. (1) TheCentrd Government andthe State Governmentssha | have concurrent respongibility

fi r;]anCi a and for providing fundsfor carrying out the provisionsof thisAct.

gtbi?irﬂrgpon' (2) The(entrd Government shall preparetheestimatesof capita and recurring expenditure
for theimplementation of the provisionsof theAct.

(3) TheCentral Government shall provideto the State Governments, asgrants-in-aid of revenues
such percentage of expenditurereferred toin sub-section (2) asit may determine, fromtimeto
time, in consultation with the State Governments.

(4) The Central Government may make arequest to the President to make areference to the
Finance Commission under sub-clause (d) of clause (3) of article 280 to examinethe need for
additional resourcesto be provided to any State Government so that the said State Government
may provideitsshare of fundsfor carrying out the provisionsof theAct.

(5) Notwithstanding anything contained in sub-section (4), she State Government shdll, taking into
consideration she sums provided by the Central Government to a State Government under
sub-section (3), and itsother resources, be responsibleto providefundsfor implementation of
theprovisionsof theAct.

(6) TheCentra Government shall —

(@ deveopaframework of nationa curriculumwiththehelp of academic authority specified
under section29:

(b) developand enforce standardsfor training of teachers;

(c) provide technical support and resources to the State Government for promoting
innovations, researches, planning and capacity building.

8. Theappropriate Government shall —

(@) providefreeand compulsory elementary educationto every child:

Provided that whereachildisadmitted by hisor her parentsor guardian, asthe case may he, inaschool
other than aschool established, owned, controlled or substantially financed by funds provided directly or
indirectly by the appropriate Government or alocal authority, such child or hisor her parentsor guardian, as
the casemay be, shall not be entitled to makeaclaim for reimbursement of expenditureincurred on e ementary
education of the childin such other school.

Explanation—Theterm* compul sory education” meansobligation of the appropriate Government to—

() providefreedementary education to every child ofthe age of six to fourteenyears, and

(i) ensurecompulsory admission, attendance and completion of e ementary education by every child
oftheageof six tofourteenyears,
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(0)
©

(d)
©
(f)
)

(h)
(i)

ensureavailability of aneighbourhood school as specifiedin section 6;

ensurethat the child bel onging to weaker section and the child belonging to disadvantaged group are
not discriminated againgt and prevented from pursuing and compl eting e ementary education on any
grounds

provideinfrastructureincluding school building, teaching staff and learning equi pment;
provide specia training facility specifiedinsection 4;
ensureand monitor admiss on, attendance and compl etion ot e ementary education by every child;

ensure good quality elementary education conforming to the standards (and norms specifiedinthe
schedule)

ensuretimely prescribing of curriculum and coursesof study tor elementary education; and

providetraining facility for teachers. Dutiesof local
authority

9. Everylocd authority shal —

@)

providefreeand compul sory elementary educationto every child.

Provided that whereachildisadmitted by hisor her parentsor guardian, asthe ease may be. in aschool
other than aschool established, owned, controlled or substantially financed by funds provided directly or
indirectly by the appropriate Government or alocal authority, such child or hisor her parentsor guardian, as
thecasemay be, shall not be entitled to makeaclaim for reimbursement of expenditureincurred on e ementary
education of the childin such other schoal:

(b)
©

(d)
©

()
@
(h)

(i)
()
(k)
()

ensureavailability of aneighbourhood school as specifiedin section 6:

ensurethat the child bel onging to weaker section and the child bel onging to disadvantaged group are
not discriminated against and prevented (torn pursuing and compl eting el ementary education on any
grounds,

maintain records of children up to the age of fourteen yearsresiding withinitsjurisdiction, in such
manner “asmay he prescribed.

ensure and monitor admission, attendance and compl etion uf el ementary education by every child
resdingwithinitsjurisdiction;

provideinfrastructureincluding school building, teaching staff and learning materid;

provide specid training facility specifiedin section4;

ensure good quality elementary education conforming to the standards and norms specifiedinthe
Schedule;

ensuretimely prescribing of curriculum and coursesof study for elementary education;
providetraining facility for teechers,

ensureadmission of children of migrant families;

monitor functioning of schoolswithinitsjurisdiction; and

(m) decidetheacademic caendar.

10. Itshall betheduty of every parent or guardianto admit or causeto be admitted Duty of parents and
hisor her child or ward, asthe case may be, to an elementary educationin the guardian.
nei ghbourhood school.
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11. Withaview to prepare children abovethe age of three yearsfor elementary Appropriate
education and to provide early childhood care and education for al children Government to
until they completetheage of six years, the appropriate Government may make providefor pre-
necessary arrangement for providing free pre-school education for such children. school education.

Responsibilities of schoolsand teachers Extent of school’s
reponsibility for free
and compulsory

(a) specifiedinsub-clause i) of clause (n) of section 2 shall providefreeand education
compulsory elementary educationtodl children admitted therein;

3.612.(1) | or the purposes of thisAct, aschool, —

(b) specifiedinsub-clause(ii) of clause (n) of section 2 shal providefreeand
compul sory el ementary education to such proportion of children admitted
therein asitsannual recurring aid or grantsso received bearstoitsannua
recurring expenses, subject to aminimum of twenty-five percent,,

(c) specifiedinsub-clauses(iii) and (iv) of clause (n) of section 2 shall admit
inclass 1. totheextent of at |east twenty-five per cent of the strength of
that class, children bel onging to weaker section and disadvantaged group
inthe nelghbourhood and providefree and compul sory e ementa) education
till itscompletion.

Provided further that whereaschool specifiedin clause (n) of section 2 impartspre-school education, the
provisionsof clauses(a) to(c) shall apply for admissionto such pre-school education.

(2) Theschool specifiedin sub-clause (iv) of clause (n) of section 2 providing free and compul sory
elementary education as specifiedin clause(c) of sub-section (1) shall bereimbursed expenditure soincurred
by it to the extent of per-child-expenditureincurred by the State, or the actual amount charged from thechild,
whichever isless, in such manner asmay be prescribed:

Provided that such reimbursement shall not exceed per-ehild-expenditureincurred by aschool specified
insub-clause(i) of clause(n) of section 2;

Provided further that where such school isaready under obligation to providefret education to aspecified
number of children onaccount of it having received any |and building, equipment or other facilities, either freeof
cogt, or at aconcessond rate, such school shall not beentitled for reimbursement to theextent of such obligation.

(3) Every school shall provide suchinformation asmay berequired by the appropriate Government or
thelocal authority, asthe case may be.

13. (1) Noschool or personshall, while admitting achild collect capitation fee and subject the
child or hisor her parentsor guardian to any screening procedure.

No capitation  (2) Any school or person, if in contravention of the provisionsof sub-section (1), —
feeand

screening (a) receivescapitation fee, shal be punishablewith finewhich may extend totentimesthe
procedure for capitation fee charged;
admission

(b) subjectsachildto screening procedure, shal be punishablewith finewhich may extend
to twenty-five thousand rupeesfor thefirst contravention and fifty thousand rupeesfor
each subsequent contraventions.
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14.

Proof of age
for admission

No denia 0}5'

admission

Prohibition 16.

of holding
back and
expulsion
Prohibition
of physical
punishment
and mental
harassment
to child

(1) Forthepurposesof admissiontoeementary education, theageof achild shal bedetermined
onthebasisof thebirth certificateissued in accordance with the provisionsof the Births.
Deathsand Marriages Registration Act. 1836 o: on thebasisof .such other document, as
may be prescribed

(2) Nochild shall bedenied admissioninaschool for lack of age proof. 6 of 1886.

A child shdl beadmitted inaschool at the commencement of the academic year or withinsuch
extended period asmay be prescribed:

Provided that no child shall be denied admissionif such admissionissought subsequent tothe
extended period,

Provided further that any child admitted after the extended period shall complete hisstudiesin
such manner asmay be prescribed by the appropriate Government.

No child admitted in aschool shall be held back inany classor expelled from schoal til! the
completion of eementary education.

17. (1) Nochildshall hesubjected to physical punishment or mental harassment

(2) Whoever contravenesthe provisionsof sub-secion (1) shall beliableto disciplinary action
under the service rules applicableto such person.

18. (1) Noschool, other than aschool established, owned or controlled by the appropriate Government

or thelocal authority, shall, after the commencement of thisAct, be established or function,
without obtaining acertificate of recognition from such authority, by making an applicationin
such form and manner, asmay be prescribed

(2) Theauthority prescribed under sub-section (1) shall issuethe certificate of recognitionin
such form, within such period, in such manner, and subject to such, conditions, asmay be
prescribed.

Provided that no such recognition shall be granted to aschool unlessit fulfilsnormsand standards specified
under section 19.

(3) Onthecontravention of the conditionsof recognition, the prescribed authority shall, by anorder in
writing, withdraw recognition.

Provided that such order shall contain adirection asto which of the neighbourhood schooal, the
children studying in the derecognised school, shall beadmitted :

Provided further that no recognition shall be so withdrawn without giving an opportunity of being
heard to such school, in such manner, asmay be prescribed.

(4) Witheffect fromthedate of withdrawal of the recongnition under sub-section (3), no such school
shdl continuetofunction.
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(5) Any personwho establishesor runsaschool without obtaining certificate of recognition, or continues
to runaschool after withdrawl of recognition, shall beliableto finewhich may extendto onelakh
rupeesandin caseof continuing contraventions, to afineof ten thousand rupeesfor each day during
which such contravention continues.

19.

20.

@

)

3

(4)

®)

No school shdl beestablished, or recognised, under section 18, unless
it fulfilsthenormsand standards specified inthe Schedule.

Whereaschool established before the commencement of thisAct
doesnot fulfil the normsand standards specified in the schedule, it
shall takestepstofulfil such normsand standardsat itsown expenses,
withinaperiod of threeyearsfrom the date of such commencement.

Whereaschoal failstofulfil thenormsand standardswithinthe period
specified under sub-scetion (2), the authority prescribed under sub-
section (1) of section 18 shdl withdraw recongnition grandted to such
school inthe manner specified under sub-section (3) thereof.

With effect from the date of withdrawal of recognition under sub-
section (3), no school shall continueto function.

Any person who continuesto run aschool after therecongnitionis
withdrawn, shdl beliableto finewhich may extend to onelakh rupees
andin caseof continuing contraventions, to afine of ten thousand
rupeesfor each day during which such contravention continues.

The Central Government may, by notification, amend the Schedule
by adding to, or omitting therefrom, any normsand standards.

21. (1) A school, other than aschool specified in sub-clause (iv) of clause

(n) of section 2, shall constitute a School Management Committee
cons sting of thed ected representatives of thelocal authority, parents
or guardiansof children admitted in such school and teachers,

Provided also that fifty percent. of Membersof such Committee shall bewomen.

Norms and
standards for
school.

Power to arnend
Schedule

School Management
Committee

Provided that atleast three-fourth of membersof such committee shal be parentsor guardians:

Provided further that proportionate representation shal begiventothe parentsor guardiansof childrenbelonging
to disadvantaged group and weaker section.

(2) Theschool Management Committeeshal perform thefollowing functions, namely :—

(@ monitor theworking of theschool;
(b) prepareand recommend school development plan;

() monitor theutilisation of the grantsreceived from the appropriate Government or local

authority or any other source; and
(d) perform such other functionsasmay be prescribed.
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22. (1)

@)

23. (1)

Qualifications
for (2)
appointment
and terms and
conditions of
service of
teachers

Every School Management Committee, congtituted under School

sub-section (1) of section 21, shall prepare a School Development Development
. . Plan.

Plan, in such manner asmay be prescribed.

The School Devel opment Plan so prepared under sub-section
(1) shdl bethebasisfor the plansand grantsto be made by the
appropriate Government or local authority, asthe casemay be.

Any person posessing such minimum qualifications, aslaid down by an academic authority,
?Uthkcl)gr sed by the Central Government, by notification, shall beeligiblefor appointment asa
eacher.

WhereaState doesnot have adequateingtitutionsoffering coursesor training inteacher education,
or teecherspossessing minimum quaiificationsaslad down under sub-section (1) arenot available
insufficient numbers, the Centra Government may, if it deems necessery, by notification, relax
theminimum qudificationsrequired for gopoi ntment asateacher, for such period, not exceeding
fiveyears, asmay be specifiedin that notification.

Provided that ateacher who, at the commencement of thisAct, doesnot possess minimum qudifications
aslaid down under sub-section (1), shall acquire such minimum qualificationswithin aperiod of fiveyears.

(3) Thesdary and alowancespayableto, and thetermsand conditions of serviceof, teachersshall

be such asmay be prescribed.

24. (1) A teacher appointed under sub-section (1) of section 23 shall perform thefollowing duties,

Duties of
teachers and
redressal of
grievances

namely :-

(8 maintainregularity and punctudity inattending schooal.

(b) conduct and completethe curriculum in accordance with the provisions of sub-section
(2) of section 29;

() completeentirecurriculumwithinthespecifiedtime;

(d) assessthelearning ability of each child and accordingly supplement additional instructions,
if any, asrequired;

(e) hold regular meetingswith parentsand guardiansand apprisethem about theregularity in

attendence, ability tolearn, progressmadein learning and any other relevant information
about thechild; and

() performsuch other dutiesas may be prescribed.

(2) A teacher committing default in performance of duties specified in sub-section (1), shall be
ligbleto disciplinary action under the servicerulesapplicableto himor her.

Provided that beforetaking such disciplinary action resonableopportunity of being heard shdl beafforded
to such teacher

(3) Thegrievances,if any, of theteacher shall beredressed in such manner asmay be prescribed.

25. (1) Withinsx monthsfromthedateof commencement of thisAct, the gppropriate Government

Pupil-
Teachers
Ratio

andthelocd authority shal ensurethat the Pupil-Teacher Ratio, asspecifiedintheschedule,
ismaintainedineach school.
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Prohibition
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Prohibition
of private
tuition by
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26.

28.

(2) ForthePurpose of maintaining the Pupil-Teacher Ratio under sub-section (1), no teacher
posted in aschool shall be madeto servein any other school or office or deployed for any
non-educational purpose, other than those specified in section 27.

Theappointing authority, in relation to aschool established, owned, controlled or substantialy
financed by funds provided directly or indirectly by the appropriate Gevernment or by alocal
authority, shall ensurethat vacancy of teacher inaschool under itscontrol shall not exceed ten
percent of thetotal sanctioned strength.

No teacher shall be deployed for any non-educational purpose other than the decennial
population cencus, diasaster relief dutiesor dutiesrelating to el ectionsto thelocal authority or
the State L egidaturesor Parliament, asthe case may be

No teacher shall engage himsalf or hersdlf in privatetution or privateteaching activity.

3.7

Curriculum and completion of elementary education

29. (1) Thecurriculum and the eval uation procedurefor elementary educa- ;::;” culum
tion shall belaid down by an academic authority to specified by the evaluation
appropriate Government, by notification. procedure

(2) Theacademicauthority, whilelaying down the curriculum and the eval uation procedure under
sub-section (1), shall takeinto consi deration thefollowing, namely—
(@ conformity withthevaluesenshrinedinthe Congtitution;
(b) al round development of thechild;
(¢) buildingup child’'sknowledge, potentidity and talent;
(d) development of physcal and mentd abilitiestothefullest extent;
(© leaningthroughactivities discovery andexplorationinachildfriendy and chil d-centered manner;
() mediumof ingtructionsshall, asfar aspracticable, bein child’smother tongue;
(g) mekingthechildfreeof fear, traumaand anxiety and he pingthechildto expressviewsfredy;
(h) comprehensiveand continuouseva uation of child’sunderstanding of knowledgeand his

or her ability to apply the same. Examination

30. (1) Nochildsndl berequiredto passany Board examinationtill comple- ?;gi?%;g etion

tion of eementary education.
. . . . Monitoring of
(2) Every child completing hiselementary education shall beawarded a child' sright to
certificate, in such formand in such manner, asmay be prescribed. education
3.8 Protection of right of children
31. (1) TheNationa Commissionfor protection of Child Right congtituted under section 3, or, asthe

case may be, the State Commission for Protection of Child Rights congtituted under section 17,
of the Commissionfor Protection of Child RightsAct, 2005, shal, in addition to thefunctions
gnedtothemunder theAct, also perform thefollowing functions, namely:—
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©)

32. ()

2

(@ examineand review the safeguardsfor rights provided by or under thisAct and recom-
mend measuresfor their efferctiveimplemention;

(b) inquireinto complaintsrelating to child’sright to free and compus ory education, and

(c) takenecessary stepsasprovided under sections 15 and 24 of the said Commissionsfor
Protection of Child RightsAct.

Thesaid Commission shdl, whileinquiring into any mattersrelating to child’sright tofreeand
compulsory education under clause (¢) of sub-section (1), have the samepowersasassigned
tothem respectively under sections 14 and 24 of the said Commissionsfor Protection of Child
RightsAct.

Wherethe State Commission for Protection of Child Rightshasnot been congtituted inaState,
the appropriate Government may, for purpose of performing thefunctionsspecifiedin clauses
(8 to(c) of sub-section (1), congtitute such authority, in such manner and subject to suchterms
and conditions, asmay be prescribed.

Notwithstanding anything contained in section 31, any person having Redressal of
any grievancerelating to theright of achild under thisAct may make grievances
awritten complaint to theloca authority having jurisdiction.

After recelving the complaint under sub-section (1), thelocal authority shall decidethe matter
withinaperiod of three months after affording reasonabl e opportunity of being heard to the
parties concerned.

(b) theareaor limitsfor establishment of aneighbourhood school, under section 6;

(¢) themanner of maintenance of recordsof children up to the age of fourteen years, under
clause (d) of section 9;

(d) themanner and extent of reimbursement of expenditure, under sub-section (2) of section 12,
(e) any other document for determining the age of child under sub-section (1) of section 14,

(H theextended periodfor admission and themanner of completing study if admitted after the
extended period, under section 15;

(g) theauthority, theform and manner of making application for certificate of recognition,
under sub-section (1) of section 18;

(h) theform, the period, the manner and the conditionsfor issuing certificate of recognition,
under sub-section (2) of section 18;

(i) themanner of giving opportunity of hearing under second proviso to sub-section (3) of
section 18;

() Theother functionsto be performed by School M anagement Committee under clause (d)
of sub-section (2) of section 21;

(K) themanner of preparing School Devel opment Plan under sub-section (1) of section 22;

() thesdary andallowancespayableto, and thetermsand conditionsof service of teacher,
under sub-section (3) of section 23;

(m) thedutiesto beperformed by theteacher under clause (f) of sub-section (1) of section 24;
(n) themanner of redressing grievancesof teachers under sub-section (3) of section 24;
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(0) theformand manner of awarding certificatefor completion of eementary education under
sub-section (3) of section 30;

(p) theauthority, themanner of itscongtitution and the termsand conditionstherefor, under
sub-section (3) of section 31;

(g) thealowancesand other termsand conditions of appointment of Members of the Na-
tional Advisory Council under sub-section (3) of section 33

(N Theallowancesand other termsand conditions of appointment of membersof the State
Advisory Council under (3) of section 34

(3) Every rulemadeunder thisAct and every notificationissued under section 20 and 23 by the Centra
Government shall belaid, assoon asmay be after it ismade, before each House of Parliament, whileitisin
session, for atota period of thirty dayswhich may be comprised in one session or intwo or more successive
session, and if, beforethe expiry of the sessionimmediately following the session or the successive sessions
aforesaid, both Houses agreein making any modification in therule or notification or both Houses agreethat
theruleor notification should not be made, the rule or notification shall thereafter have effect only in such
modified form or be of no effect, asthe case may be, so, however, that any such modification or annulment
shdl bewithout prejudiceto thevaidity of anything previoudy done under that ruleor notification.

(4) Every ruleor notification made by the State Government under thisAct shall belaid, assoonasmay
beafter itismade, beforethe State L egidatures.

(3) Any person aggrieved by the decision of the local authority may prefer an appeal to the State
Commissionfor protection of Child Rightsor the authority prescribed under sub-section (3) of section31 as
the case may be.

(4) Theapped preferred under sub-section (3) shall bedecided by State Commission for Protection of
Child Rightsor the authority prescribed under sub-section (3) of section 31, asthe case may beasprovided
under clause (c) sub-section (1) of section 3

33. (1) TheCentra Government shall constitute, by notification aNational Advisory Council,
Constitution consisting of such number of Member, not exceeding fifteen, asthe Central Government

Odef"‘ti onal may deem necessay, to be appointed from amongst persons having knowldgeand practi-
éozr']iﬁry cal experienceinthefield of elementary education and child development.

(2) Thefunctionsof the Nationd Advisory Council shall beto advisethe Central Government
onimplementaion of the provisionsof theAct in an effective manner.

(3) Theallowanesand other termsand conditions of the appointment of Membersof the
National Advisory Council shall besuch asmay be prescribed.

34. (1) TheState Government shal congtitute, by notification, aState Advisory Council consst-
ing of such number of Members, not exceeding fifteen, asthe State Government may

Constitution deem necessay to be appointed from amongst persons having knowledge and practical
gd?/tiasisry experienceinthefield of e ementary education and child devel opment.
Council (2) Thefunctionsof the State Advisory council shall beto advisethe State Government on

implementation of theprovisonsof theAct in an effective manner

(3) Thedlowanceand other termsand conditions of appointment of Members of the State
Advisory Council shall be such asmay prescribed.
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3.9 National commission on protection of child Right (NCPCR) and State
commission on pritection of child Rights (SCPCR)

If any govt. schoold violatestherules& regulations, complains may belodged to NCPCR/SCPCR or
court. It theschool refusesto admit achild physically & mentaly tortureor prohibitstheenjoyment of theright.
Thenitisexpectedto besolved at thelevel of schoold committee. If itisnot done, thenthenext sepistolodge
complaintothelocal authority. If thelocal committee doesnot take theinitiativeto solvethen the SCPCR can
takeaction.

Under NCPCRAct 2005, the NCPCR & SCPCR have quasi-judicia powerswhereby they caninves-
tigate, summon & recommend casesto the courts. They cannot, however, passjudgements & hand out pun-
ishment.

The commission hasasked to from aspecia cedllsin schoold to solve problemsof children. Thecell will
examinethe physical mental tortureagainst children.

Inquireinto thecomplaints& take Suo motu notice of thematter regarding deprivation & vidation of child
rightsor nonimplementation of laws providing for protection & devel opment of children.

AstheActisrelated to the fundamenta rights, so from thelower court to the higher court can judgethe
matter. If the problem arisesfrom the higher level, such aslack of fund or insufficient gppointment of teachers,
them theresponsibility lieson the govt. Therefore NCPCR, SCPCR & the court investi gate the matter of
violotin of therulesand take actions.

Functionsof central govt.

1. Implementation of rulesonthe practical aspects.

Establishment of Nationa Advisory committee.

Planning regarding the sharing of fundswith Sates.

Helping the statesto preparethe syllabus & classroom management techniques.
Decisionregarding thequalification of professiond teachers.

Arrangement for completion of Teachers Training programmewithinfiveyears.
7. Necessary revison of law for thedisabled childern.

o 0k wbd

Function of the State govt.

1. Preparation & implementation of staterules.
2.  Determining the student-teacher ratio and appointing teacherswithin six months.

3. Preparation of the school map of thelocality, so the child within the age of ten years can be admitted
totheseloca schoolsasmentioned inthelaw.

4.  Start functioning through the establishment of school organization committee.

5. Establishment of Rightsto Education Protection Act (REPA) in such statewhere child Rightscom-
missiondonot exist.

6. Arrangementforteachers training.
7. Arrangement for training of the employed teachersaccordingtotheruleof NCTE.
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Exercise:

What was stated inthe* Directive Priniciples of Article45?

2.  WhatwasaddedintheArticle22-A?
3. WhatisSCPCR?
4. WhatisNCPCR?
5. How much power wasvested to NCPCR & SCPCR?
Check theanswers
1. Itistheresponshility of thenationto umpart free & compubory educationtoall childrenwho are
bel ow fourteenyearsof agewithinthe period of ten yearsfrom the commencement of the condtitution.
2. Article21-A inserted inthe constitution of Indiato providefree & compulsory educationto all
childrenintheagegroup of six tofourteen yearsas‘ Fundamenta Right’ in suchamanner asthegtate
may, by law, determine.
3. Statecommissionon protection of child Rights.
National commission on protection of child Rights.
5. NCPCR & SCPCR havequasi-Judicial powerswhereby they can investigate, summon & recom-
mend casesto the courts. They cannot, however, passjudgements & hand out punishments.
Check you progras
1. Whatismentionin Section 23(1) of RTEACt.
2. WhatisSCPCR?
3. WhatisNCPCR?
4. Inwhichsectionof RTEAct protibitsany form of corpora punishment in Educationa ingtitution.

HintstoAnswer

1

Thesection 23(1) of the RTEAct laid down theminimum qudification for apersonsto beeligiblefor
appointment asateachersisschools.

State council for Protection of child Rights.
National council for protection of child Rights.

Right of childrento free and compul sory Education acts 2009, Section (17) prohibitsany form of
corpora punishment in Educationd Ingtitution.

3.10

Let ussum up

TheRight of children to free and compulsory EducationAct, 2009, isan act to providefreeand compul -
sory educationto al children of the age of 6-14 years. Here child meansamale or female child of the age of
6-14 years|[sec 2(c)] Elementary education meansthe eduaction from classI-VII [Sec.2 (f)] school [Sec.

58



2(n)] menasany recognized school imparting elel mentary education. The national council for protection of
child Rights(NCPCR), aCentra goverment body |ooking after child nightshassaid initsrecommendation that
any person below 18yearsshould be considered asachild and it isnecessary to extend the provision of thebill
to those between 14-18 yearsaswell to prevent them from being exploited aschild labour.

3.11

Unit end Exercises

Writethe brief answersto thefollowing questionswithin 250 words.

1

o gk WD

Dicussabout Right of children to freeand compul sory edvcationAct.
Dutiesof appropriate government, local authority and parents.
Responsihilty of school and teacher.

Curriculum and complertion of e emutory education.

Protection of right of children.

Write about NCPCR & SCPCR.
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